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ABSTRACT 

These reports describe and evaluate Illinois Central 
College's Quality Undergraduate Education for Student Transfers 
(QUEST) program. The core of the program is to develop in students 15 
competencies identified as essential to an educated person: 
communication skills, mathematics skills, appreciation of physical 
well-being, understanding of the natural world, understanding of our 
society, understanding of technology, understanding of our cultural 
heritage, information-gathering skills, critical thinking skills, 
effective group interaction, self-examination/self-worth, tolerance 
and social responsibility, leadership, intellectual curiosity, and an 
individual value system. All of the competencies are taught across 
the curriculum, but seven are also the focus of specific courses. The 
program emphasizes active modes of teaching and learning, including 
small group work, study groups, independent study, and open-ended 
assignments. The program seeks to foster the sense that students 
beloag to a community of learning, through a mentor program, an 
orientation program, assessments of students* talents and interests, 
cultural activities, and service to the community. The descriptive 
report discusses the 15 competencies, teaching methods, and the 
development of a community of learning. The evaluative report 
considers program costs and revenue, enrollments, retention rates, 
academic performance, and responses to a student survey regarding 
QUEST and its effect on their academic life. Appendixes present the 
results of high school counselor interviews; results of a faculty 
survey; QUEST faculty meeting notes; a survey of sophomore QUEST 
students; a summary of pre- and post-assessments of learning; and a 
QUEST manual. (AJL) 
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QUEST " A MODEL TRANSFER PROGRAM 



A SUMMARY 

Soon after its publication, the Board of Trustees at Illinois Cen- 
tral College asked its administration to respond to the report of 
the Study Group on the Conditions of Excellence in American Higher 
Education, Involvement in Learning: Realizing the Potential of 
American Higher Education^ The president of the college, Dr. Leon 
Per ley , suggested tha the most productive mechanism of response 
would be to develop a odel program for about two hundred transfer 
students to begin in e fall of 1986. 

Purposes of the Program 

The purpose of the program is to try out in a very practical way 
the recommendations of the report and to measure their effects. 
Additionally, in developing the model program, the faculty have 
addressed basic questions regarding the purposes and priorities of 
the first two years of undergraduate education, questions v;hich 
have given them a perspective beyond the usual one of their disci- 
plines and which have revitalized their sense of common mission. 
Through thic process, the present curriculum has been thoroughly 
reviev5d, and suggested reforms will be tried out in a limited, 
experimental fashion, an approach that has reduced the politics 
usually associated with curriculum revision. The effects of these 
reforms will be measured through a comparison in retention, per- 
formance, and changes in attitude between the students in the 
model program and those in the regular baccalaureate curriculum. 
Perhaps the most far-reaching benefit of the model program will be 
as a mechanism for on-going experimentation and change. The data 
derived from this experiment we hope will demonstrate in a speci- 
fic and quantitative way the advantages of a general education. 

P rocess of Development 

Since January of 1985, the Dean of Liberal Arts and Sciences has 
been released from his usual duties to organize this program. So 
far, more than thirty faculty and staff members have been directly 
involved in the development of the program, one committee dealing 
with the subject matter and the other with the teaching methods. 
The committee on the subject matter started with the question of 
what the graduate of our two-year transfer program should know and 
should be able to do. Once these general competencies were identi- 
fied, it was determined which of the competencies would require 
separate courses. All the competencies are also to be taught 
across the curriculum. 

A more specific description of the competencies through an enumer- 
ation of objectives was developed by sub-committees, which also 
selected the courses by which the competencies are to be taught. 
The reports of the subcommittees were presented to each of twelve 
departments that teach transfer students for their reactions and 
comments. Then in May of 1985, both the committee on teaching 
methods and the committee on subject matter met jointly to review 
the final recommendations. What has been adopted by this 
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of the whole is reflected in the attached description of the pro- 
g r a in • ■ 

Overview of the ProRram 

The curriculum defines 15 basic competencies to be developed by 
S^me nf%hJo receives his Associate in Arts and Science. 

?cs crrtTrT^ ^ ^ « s'^iH^ (communications, mathemal- 

.nflro ^ ^ '^^^"''^"8' information gathering, effective group 
interaction); some are bodies of knowledge (understanding our 
society, the na;:ural world, technology, our cultural heritage); 
and some involve growth in attitude and values (self-examination 
and a sense of one's own worth, an appreciation of physical 
well-being, tolerance and social responsibility, intellectual 
curiosity, leadership, and a system of values). 

Many of the courses used to achieve these competencies are exisr- 
ing ones, but some, particularly the interdisciplinary courses 
are new courses. The curriculum calls for greater brea dth (46' 
semester hours of general education courses rather than the pro- 
sent .5). To ensure this breadth of common understanding, more of 
the courses are prescribed, less the cafeteria style of many op- 
tions. On the other hand, there is a recognition of the need to 
make progress in an area of specialisation. In addition to the 
16-20 elective hours, students have the option of taking more spe- 
cialized general education courses in a specific area needed to 
progress toward a "major." 

More prescribed courses also result in a more coherent curriculum 
and greater inte g ration of learning. This integration will also 
be achieved through more interdisciplinary courses and team-teach- 
ing. Additionally, we have identified where, in each course, the 
competencies will be consciously reinforced across the curri- 
culum. Instructors will meet each week to coordinate their 
courses and to make connections between them. Some faculty will 
be given released time to guest lecture in different kinds of 
courses. A common time" will be established to free up stud^nt^- 
and faculty to meet together on a regular basis to discuss con- 
cerns and issues that cut across the curriculum. 

The third quality of the program is a greater emphasis upon active 

modes of teaching and learning. The teaching methods planned"f^7 

the program are calculated to engage the student's active parti- 
cipation: small group work, study groups, independent study, tests 
that call upon the student to connect pieces of information and 
generalize from them rather than merely repeat memorized informa- 
tion. More open-ended" kinds of assignments will be offered, as- 
signments whose outcomes are less predicted and whose means and 
direction are left to the responsibility of the student. Through 
Such active modes, we hope that the student will not only learn 
more fully, but that he will also grow in critical thinking 
skills, flexibility, leadership, and intellectual curiosity. 
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Definite entry and exit standards and testing will improve place- 
ment and establish the effects of the program . During the summer 
preceding* the start of the student's participation in the program, 
an orientation session will acquaint him with the campus, test him 
for placement , and provide a human potential seminar in which he 
explores long-term as well as more immediate goals. A mentor 
system would be added to the advisement process in which the men- 
tor "adopts" two or three students, meets with them regularly to 
monitor their academic progress, makes referrals for any special 
needs, and helps them clarify their life goals. From information 
garnered from the student's instructors, the mentor will prepare a 
narrative account of his growth in the competencies. 

In this program we wish to create a sense of belonging to a group, 
a collegiality among students and faculty, what the report termed 
the community of learning. To foster this sense of the community 
of learning, students not only share common experiences within the 
same classes, but they also participate with the faculty in a num- 
ber of cultural events, field trips, and other activities outside 
the classroom. The parents, spouses, and children of the students 
are invited to participate in some of these events as well as in a 
"family day" on campus. A "common place," containing student mnil 
slots, is planned as a meeting place for students a'^d faculty. 

The program intends to improve the transition from high school 
through community college to the university. More bridges and bet- 
ter networks of communications will be built between all three 
institutions. Specifically, we would like to host a two- or three- 
day experience on campus for high school seniors. In addition to 
attending classes, they would participate in a number of special 
events that would familiarize them with college life. During 
their sophomore year at ICC, students in the program would be able 
to spend similiar stays at a four-year institution to which they 
may transfer. We will also investigate the possibilities of team- 
teaching with four-year school faculty and other arrangements for 
the benefit of students in the program. 



Ronald Holohan 

Dean, Liberal Arts and Sciences 
Illinois Central College 
February , 1986 
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THE COMPETENCIES 

The core of the program is the development of fifteen competen- 
cies, which have been identified as essential to an educated per- 
son. Some of these competencies are skills, some are bodies ot 
knowledge, and some are values and attitudes. 

These competencies will be taught in A6 credit hours of course 
work. Presently, the College requires 35 semester hours of gener- 
al education for the Associate in Arts and Science Degree. All ihe 
competencies will be taught across the curriculum, and seven of 
them (Communications, Mathematics, Appreciation of Physical UelL- 
Being, Understanding Nature, Understanding Society, Understanding 
Technology, and Understanding Our Cultural Heritage) have specific 
courses through which they will be taught. 

The program also recognizes the need to make some progress in an 
area of specialization during the freshman and sophomore years. 1« 
elective hours are available for this specialization. Also the 
student has the option of taking more specialized general edu- 
cation courses in one of the five areas if his planned major 
requires specific prerequisites in that area. 



1. Communications Skills (9 hours) 

Writing and speech taught in this area. 

Reading and listening taught across the curriculum. 

2. Mathematical Skil ls (3 hours) 

3. Appreciation of Physical Well-Bein<> (1 hour) 
A. Understanding the Natural World (8 hours) 

Understanding Our Society (12 hours) 

6. Understanding Technology (1 hour) 

7. Understanding Our Cultural Heritage (12 hours) 



TAUGHT ACROSS THE CURRICULUM 

8 . Information-Gathering Skills 

Ability to find and evaluate information both in the librarv 
and in the field (primary and secondary sources). 

9. Critical Thinking Skills 

Ability to abstract, analyze and synthesize, reason, use the 
scientific method, and solve problems. 
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10. Effective Croup Interaction 

Ability to work with olherr, toward the n-complishment of 

v» c) S K S • 

IK Scl f-F.xami nnt ion and a Scmiso of Self-Worth 

Appreciation of physical and mental well-being, a positive 
self-image, an awareness of ono's potential as well as li:nita- 
t ions , 

12. Tolerance and Social Responsibility 

A respect for the rights of others and a sense of obligation 
to the commun i t y . 

1 3 . i.eader sh i p 

A clear sense of purpose and the ability to articulate this 
purpose to others and to persuade them of its importance; a 
readiness to adapt to changing circumstances; the readiness to 
nake informed judgments upon available information and then to ict 
upon those jud^'inents; a re/jdinoss to take risks and assume respon- 
sibility for one's actions'. 

lA, Intellectual Curiosity 

A desire to know as an end in itself. 

15. Foundations of an Individual Value System 

The need lo make sense out of one's experiences and to ad- 
dress the important life questions. 

Each of these competencies is described in greater detail on the 
f o 1 lowing pdges . 
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COMPETENCIES TAUGHT IN SEPARATE COURSES 

Communication Skills 
Mathematics Skills 
Understanding the Natural World 
Understanding Society 
Understanding Our Cultural Heritage 
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Ob jectives 

K To feel confident in speaking before others and in asserting 
one's own ideas in speaking and writing. 

2. To control one's voice and body movements to convey the 
intended impression. 

3. To be able to engage in discussion as both a speaker and a 
listener — interpreting, analyzing, and summarizing. 

A. To recognize the intention of a speaker /wri te" \nd the 
techniques he is using to affect an audience. 

5. To be clear and effective in extemporaneoui> speaking. 

6. To be proficient in standard English usage (pronunciation, 
usage, grammar, spelling, punctuation, sentence structure, etc.) 

7. To be able to choose an organization that is appropriate to the 
subject matter and the audience. 

8. To be ?ble to develop a thesis into a coherent, unified essay 
or speech. 

9. To be able to argue logically and to persuade. 

10. To be able to distinguish opinion from fact and to question 
inconsistencies in reasoning. 

11. To use concrete and specific details to develop and support a 
ccMitral idea. 

12. To be able to analyze, summarise, interpret and synthesize 
inf ormation. 

13. To be able to collect, evaluate, and organize data. 

lA. To be able to collect, evaluate, use, and coirectiy credit 
primary and secondary source material. 

15. To be able to integrate well -developed paragraphs into an 
essay . 

16. To write in a clear, concise and forceful style which is 
appropriate to the content of the writing, its occasion, its 
purposes and its audience. 
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Courses 



Each student in the program takes all the following courses: 

Speech 110 Introduction to Speech (3 hours) 
English 114 Writing — a new course (4 hours) 
English 115 Research Papers — a new course (2 hours) 



Communi cation Skills Taught Across the Curriculum 

The importance of writing and speaking skills are made more 
obvious when they are integrated into the subject matter. 
Carry-over of these skills from the English and speech classes to 
more general use is more likely if they are required in other 
classes. Integrating the communication skills with the. subject 
matter also gives students something to say and a reason for 
saying it. The teaching of writing and speech is artificial when 
the occasion for the paper or the speech (its purpose, audience) 
has to be invented by the student. When the occasions for the 
exercise of these skills is provided by the subject areas, the 
student gets a clearer idea of the relationship of form to 
content. More accurate evaluation of writing should occur when 
papers are graded in. conjunction with the understanding provided 
by the content area instructor. 

Speaking skills are reinforced through opportunities for 
discussion in all the courses. Specific oral reports are assigned 
in mathematics, the natural sciences, and the social sciences. For 
each lab exercise in the natural sciences, a lab team reports its 
findings to the class in order to serve as an example of the lab 
report. In mathematics, the student explains his board work to the 
entire class. Interviews are planned in the natural sciences and 
the social sciences. 

Reading is taught across the curriculum through the textbooks 
required for the courses. Near the beginning of the students' 
first semester, an instructor from the Reading Laboratory visits a 
number of their classes and demonstrates techniques for taking 
notes and adapting to the various kinds of reading required for 
the courses. The importance of paying careful attention to symbols 
is stressed in mathematics as well as close reading of story 
problems. The techniques of higher analysis are taught in 
literature . 

Written essay tests are given in the social sciences, philosophy, 
history and literature courses. In the mathematics course, some 
exam questions call for paragraph answers. On occasion, students 
are asked to write a short description of the steps used in 
solving the problem and an explanation of why the answer is a 
reasonable possibility. Short papers are assigned in the natural 
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sciences, philosophy, and literature. The lab reports in the 
natural sciences are written. Students in the science courses also 
write short reports on topics researched from journal articles and 
from interviews with resident experts. 

In the social science courses, an original research paper is 
assigned, based upon the use of primary sources (interviews, 
observations, surveys, etc*)* A longer library research paper is • 
assigned in history in conjunction with the research course. 



1. To understand the language, notation system and deductive 
nature of mathematics. 

2. To understand the uses and limitations of descriptive 
statistics • 

3. To understand the structure of mathematics, including the 
concepts of theorem, postulate, axiom and probability. 

4. To understand what constitutes proof in mathematics. 

5. To be able to use a mathematical model. 

6. To be able to distinguish a function from what is not a 
function . 



7. To be able to solve practical problems at the pre-calculus 
level . 



8. 


To 


be 


able to 


use 


a matrix to solve systems of equations. 


9. 


To 


be 


able to 


construct simple algorithms. 


10. 


To 


be 


able to 


use 


arithmetic and geometric sequences. 


11. 


To 


be 


able to 


use 


graphing techniques. 


12. 


To 


be 


able to 


use 


tree diagrams. 


13. 


To 


recognize 


that 


there are a variety of techniques in 



mathematics to solve many problems and to be able to choose the 
most efficient. 



MATHEMATICS SKILLS 
3 Semester Hours 



Objectives 
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Courses 

Three hours of college mathematics beyond intermediate algebra are 
required in the program. 

The math course required for the program takes the student through 
pre-calculus level. For the general student, Math 115 College 
Algebra (3) or Math 134 Algebra for Business and Social Sciences 
(4) fulfill this requirement. For the more advanced student, any 
mathematics course numbered above 115 would fulfill this 
requirement, except Math 150, 200, 201, or 202* 



Mathematics Taught Across the Curriculum 

In the composition courses are taught reasoning skills, the 
quantification and analysis of data, selection of samples, and the 
falla cies of inductive and deductive reasoning. Some of the topics 
for the speeches and papers required in the communication courses 
are drawn from mathematics. In the philosophy and history courses, 
the major thinkers in mathematics are introduced. 

The natural sciences courses use a considerable amount of 
mathematics in the collection and analysis of data from 
observations and experiments. In the social sciences, basic 
concepts of statistics are presented, including correlation, 
standard deviation, measures of central tendency, and the kinds of 
tests that can be run on data to determine reliability. In 
economics, the concept of rate of change is introduced. All the 
social sciences deal with random sampling, probability, and the 
use of graphs. 



APPRECIATING PHYSICAL WELL-BEING 
1 Semester Hour 



Objectives 

1. To create wellness and fitness awareness by testing the 
cardiovascular, strength and flexibility of the student. 

2. To become aware of the causes of stress and to become 
acquainted with techniques of relaxation that can increase 
wellness. 

3. To improve mobility and agility through physical activity. 
A. To develop a personal wellness program. 

5. To learn the fundamentals of a sport that car be practiced most 
of a lifetime — tennis, golf, jogging or physical conditioning. 
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Courses 

The student takes at least one of the following courses, developed 
for this program: 

PHYED 166 Wellness/Golf (1 hr . ) 

PHYED 167 Wellness/Tennls (1 hr.) 

PHYED 168 Wellness/Physical Conditioning (1 hr . ) 

PHYED 169 Wellness/Jogging (1 hr.) 



Taught Across the Curriculum 

An- awareness and appreciation of physical well-being i 
conveyed in philosophy and biology courses. 



UNDERSTANDING THE NATURAL WORLD 
8 Semester Hours 



Ob jecti ves 

1. To understand and to be able to use the scientific method. 

a) To be able to formulate hypotheses. 

b) To understand the concepts of variables, control group, 
and experimental group. _ 

c) To be able to organize simple experiments, mciuamg 
gathering data, analyzing, evaluating and interpreting it. 

d) To be able to take accurate measurements and to express 
the results of observations in quantitative terms. 

2. To be able to evaluate scientific evidence and expert 
testimony . 

3. To understand the basic classification systems used in science. 

A. To understand some of the basic principles underlying natural 
phenomena . 

5 To understand that all things in nature are interrelated and 
consequently to understand the inter relatedness of the sciences. 

6. To understand nature's impact upon human activities and 
humanity's role in modifying nature, including the uses and 
limitations of technology. 



Courses 



A course is required from each of two areas: (A) the biological 
sciences and (B) the physical sciences. The general student would 
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take one of the lab sciences listed below from each of these 
areas : 



Bi6loglcal Sciences (4) 

Biology 110 (General) 

Biology 111 (General) 

Biology 120 (Botany) 

Biology 250 (Field Trip)* 



■^Either BIOL 250 or EASC 250 
may be taken to fulfill the 
biology or physical sciences 
requirement, but not both. 



Physical Sciences (4) 



Physical Science 110 

Physical Science 114 

Physics 1 15 

Chemistry 115 

Chemistry 120 

Earth Science 111 

Earth Science 116 

Earth Science 118 

Earth Science 250 



(General ) 
(Astronomy ) 
( Foundations ) 
( Foundations ) 
(Principles ) 
(General ) 
(Geology) 
(Weather ) 
(Field Trip)^ 



Ks with each of the competencies, the student who needs moru 
specialized courses to progress toward a baccalaureate major will 
take those science courses instead. 



Science TauRht Across the Curriculum 

The contributions of major scientific thinkers to the development 
of civilization are introduced in the philosophy and history 
courses. Some cf the topics for the speeches and papers in the 
communications courses are drawn from the natural sciences. The 
examples used in Math 115 are drawn from the life and physical 
sciences. The fundamental concepts of the scientific method 
(control, experimental groups, variables, selection of a sample, 
etc.) are taught in the social sciences, as well as the ethical 
limits of its use with human subjects. 



UNDERSTANDING SOCIETY 
12 Semester Hours 

Objectives 

1. To understand the concept of "society" and its component parts. 

2-. To understand the concept of "institution," what constitutes 
the major inslilulioas in society, and how they interact with each 
other and influence the individual. 

3. To understand and have tolerance for different societies. 

4. To understand the influence of geographic attributes of a place 
upon the developmenl of people and their social organizations. 
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5. To understand economic principles and their influence upon 
soc ie t Les . 

6* To understand the principles of political or ganixation and 
activity and the impact of politics upon society. 

7. To understand individual behavior and motivation. 



8. To understand the impact of technology upon society. 

9. To understand how the social sciences use the scientific method 
to gather data, evaluate it and make generalizations. 



Courses 

Each student in the program shall take a new three-hour seminar 
course surveying five social sciences — economics, geography, 
political science, psychology and sociology. 

Additionally, the student selects nine semester hours from the 
following courses: 

ECON 110 Principles of Macroeconomics (3) 

GEOG 113 World Regional Geography (3) 

HIST 201 American History To 1865 (3) 

POLSC 115 American National Government (3) 

PSY 110 Introduction to Psychology (3) 

SOC 110 Introduction to Sociology (3) 

Other choices are possible if they are specifically required for 
advancing in toward a major area. 



Teaching the Social Sciences Across the Curriculum 

The topics for some of the papers and speeches assigned in 
communications courses are drawn from the social sciences as are 
the examples used in Math 134 Algebra for Business and Social 
Sciences. In the natural sciences, the scientific aspects of 
social problems are discussed, especially the social consequences 
of changes to the environment. Understanding of human motivation 
and an appreciation of the impact of social forces upon human 
behavior are conveyed through courses in literature, philosophy 
and history. 
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UNDERSTANDING OUR CULTURAL HERITAGE 
12 Semester Hours 

O^b.jec tives 

1* To understand the historic development of Western civilization 
and the intellectual and aesthetic heritage it bequeaths to us. 

2. To understand how the major historic events produced the 
present and to be able to make critical judgments of present 
situations based upon the past . 

3. To be able to make aesthetic judgments based upon an 
understanding of the visual arts, music, literature, and theatre. 

A. To expand one's awareness of artistic genre and one's tolerance 
of other tastes and opinions. 

5. To become more aware of the commonality of experiences 
expressed in art and to becon^e more empathetic through this 
awareness • 

6. To become more aware of one's own humanity and consequently the 
connection between oneself and people from other places and times. 

7. To experience emotions in a heightened and elevated way 
through the vicarious medium of art and to appreciate the 
importance of the emotions in the human condition. 

8. To address some vof the "eternal questions" that evolve out of 
one's humanity and to be aware of some of the answers that have 
been given to these questions. 

9. To question assumptions and authorities, to test out the value 
system which has been inherited, and to define one's own value 
system . 

10. To approach questions with intellectual rigor, commitment and 
objectivity . 



Courses 

The students in the program t6ke the following 12 hours of 
courses: 

HIST 118 Western History (3 hours) 

PHIL 110 Introduction to Philosophy (3 hours) 

HUMAN 128 Art and Music (3 hours) 

HUMAN 129 Theatre and Literature (3 hours) 
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Teaching the Humanities Across the Curriculum 

Some of the topics for speeches and papers in the communications 
courses are drawn from the courses in history, philosophy, 
literature, and the fine arts. The library research paper taught 
in history Is taught In conjunction with the research course. 

In mathematics, history is reinforced through an outline of the 
history of mathematics, and perspective in the visual arts and 
musical examples are used for a discussion of sequences. The 
natural sciences touch upon the historical development of the 
sciences, the discovery of basic principles of nature, and the 
major scientific thinkers. 
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COMPETENCIES TAUGHT ACROSS THE CURRICULUM 



Rather than being taught in separate courses, the following compe- 
tencies are taught across the curriculum: 

Skills 

Critical Thinking 
Group Interact ion 
Information Gather ing 

Values 

Sel f -Sxamina ti on and a Sense of Self-Worth 
Tolerance and Social Responsibility 
Leadership 

Intellectual Curiosity 
Foundation of Own Value System 
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CRITICAL THINKING 

Students use analysis in choosing the appropr i cl e organization and 
strategies for their compositions and speeches. Critical thought 
is also taught through peer critiquing in both writing and speech. 
In mathematics, students have to analyze problems and identify 
relevant issues in order to choose the appropriate technique by 
which to solve them. In the natural sciences, students analyze 
data in order to draw conclusions and make reasonable pre- 
dictions. They frequently have to analyze relationships, especial- 
ly causal relationships. 

In philosophy, the student analyzes other people's positions on 
important issues, the rationale behind the position and the steps 
in reasoning leading up to the position. In history, different 
political and economic systems are analyzed. In fine arts courses, 
the student learns a vocabulary by which he can analyze works of 
art — literary, visual and musical. He learns the possibility of 
basing aesthetic Judgments upon more than an immediate emotional 
reaction . 

Reasoning skills and analysis of evidence are taught directly in 
both the writing and the speech courses. Both the natural sci- 
ences and the social sciences teach the scientific method of rea- 
soning: formulating hypotheses, testing them out, selecting and 
controlling variables, replicating and preparing experiments, and 
measuring and evaluating the results. In the social sciences and 
the research course, students learns the basic criteria for se- 
lecting subjects for polls and surveys. Common pitfalls in reason- 
ing are taught in speech, composition, philosophy, history, social 
science, and natural science courses. 

By its nature as a value-free tool, mathematics teaches objectiv - 
ity , Most of the courses in this, program stress the need to quali- 
fy conclusions to fit the data. From the composition and speech 
courses, students learn principles of objectivity in judging the 
reliability of sources in research and they learn the principles 
and pitfalls of reasoning. In dealing with argument and persua- 
sion, they also become exposed to different sides of controversial 
issues. 

Through the scientific method, students learn the importance of 
basing conclusions upon careful, systematic observations. Through 
exposure to theories in science, they also get the idea of the 
tenta tiveness of some "truths" and the multiplicity of points of 
view that can be used in interpreting the same data. In dealing 
with controversial issues related to science (ex., acid rain, nu- 
clear energy), they also learn the need for a balanced view, a 
recognition of the complexities involved in such issues, and thai 
there are often graduations of opinions beyond th^ simple for-or- 
against. Likewise, the social sciences promote objectivity through 
the concept of cultural relativity and the careful 
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2.11'!'^^'^'°" °^ conclusions on those most complex phenomena, 
hunan behavior and motivation. 

Problem-solution is an assignment in Speech 110. Some problem- 
solution techniques arf> taught directly in solving word problems 
in mathematics. In s-icnce, students identify a problem (o g a„ 
environmental problem), identily what information is needed," 
gather that information, draw conclusions and formulate alterna- 
tive solutions. A teaching technique that helps develop the skill 
of problem-solving involves the creation of problem-solving 
groups, which compete for the best solution. 

A number of teaching techniques and attitudes encourage the devel- 
opment of critical thinking skills. By leaving some work open- 
ended and unfinished," the instructor creates the need for pro- 
blem solving — the student feels the discomfort of unfinished 
work and has to think on his own in order to finish it. Tests can 
develop critical thinking by calling upon students to syntliesiz:© 
their learning rather than merely repeat information. More tlmn 
recalling facts, students judge the relevance of the information 
and make connections between various facts. They are presented 
with situations in which more than a single answer is correct and 
are encouraged to search for more than one answer or one solution. 
They are asked to provide rationales for their answers. Probably 
most conducive Lo the development of critical thinking is an open 
atmosphere in the classroom, one in which the student feels free 
to question and to test. 



GROUP INTERACTION 

In speech, leadership and group dynamics are analyzed. Small group 
activity is planned throughout the courses. The writing courses 
use peer editing. Mathematics employs the "Phillips 66" method of 
organizing the class into groups of six to work out solutions to 
problems. In the natural sciences, students work with a lab part- 
ner, learning to work cooperatively in sharing equipment and mate- 
rials, setting up experiments and discussing the results. 

As with many of the other competencies, effective group interac- 
tion is encouraged by the style as well as the substance of the 
class. Introductions at the beginning of the courses help make 
the classes more cohesive and flie students more .supportive of each 
Other. One technique of doing this is by having each student spend 
five minutes with another and then introduce him/he*- to the whole 
class.. Other opportunities for interaction within smaller groups 
are discussed separately under Active Teaching Methods. 

Since the students in the program share many of the same classes 
together, they feel more comfortable around each other and quickly 
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ostablish relationships, which are deepened and made even more 
meaningful through the extra-class activities of the community of 
learning . 



INFORMATION GATHERING 

The techniques of primary and secondary research are taught di- 
rectly in the composition research course. The newspaper is us^d 
on an almost daily basis in speech. In the natural sciences, stu- 
dents compile data from experiments and observations and organize 
it into lab reports. In both the natural sciences and the social 
sciences, they investigate topics through learned journals. In the 
social sciences, they also interview an expert in the field and 
report on their findings. A project of original research (survey, 
poll, observations, etc.) is conducted in the social sciences, and 
a library research paper is prepared for history and the fine arts 
courses. Through closer coordination between participating 
faculty, more interdisciplinary courses, and through a greater 
sense of the community of learning, students are encouraged to 
seek out faculty in other disciplines as sources of information. 



SELF-EXAMINATION & SENSE OF OWN WORTH 

The college experience can be a powerful stimulus for a student to 
learn about himself, to become more aware of his potential as well 
as his limitations. One of the intentions of this program is lhat 
the student not only gains a clearer view of himself but also that 
the image is a positive one. 

To begin this process of self -awareness , the orientation to the 
program involves an abbreviated human potential seminar as well as 
an interview intended to determine the student's **life themes.** A 
major responsibility of the mentor is help the student see the 
progress in his development and to provide recognition for that 
development. The community of learning provides opportunities for 
students to explore their interests, develop talents, and receive 
recognition. The grading practices used by tl;e program are intend- 
ed to give students a realistic, but supportive assessment of 
their abilities. 

Opportunities for self-examination are built into the courses re- 
quired by the program. As the student studies individual and group 
behavior in the social sciences, he begins to examine his own life 
more objectively and to understand the forces that influenced it. 
The student's sense of self-worth can be strengthened by the 
democratic values promoted by the social sciences, particularly 
the value of the individual and the importance of freedom to 
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ind i vidua! d eve 1 op men t • 

dLlSfno''^""'"''* "''"'"S is introspective, often a matter of 
deciding upon one's interest in the selection of the topic. The 
writing course ,s organized as process, moving from personal ex - 
Thl. m I ^^ . writing to more objective kinds of assignmonL.s . 
Thus the student evaluates his personal experiences and rolatc^s 
tnem to more universal ones. 

The courses that fall under "Understanding Our Culture" raise 
questions of values — what constitutes the good and the bad. 
right and wrong, beautiful and ugly. In the light of these ques- 
tions, the student clarifies and tests his own values. He also 
e><periences the intellectual and emotional life of humankind, and 
through an awareness of those who preceded him, he begins to de- 
fine himself . 

The teaching techniques proposed for this program promote a sensi- 
tivity to students as people. By creating opportunities for their 
active participation in the classroom, the instructor has the oc- 
casion to see students as niorc than learners of a particular dis- 
cipline. He can sec them as people and be concerned about their 
development as people. Through active involvement in their own 
learning, the students have more opportunities for discovering 
their talents and limitations. By doing so, thcv achieve a greater 
sense of mastery and self-worth. 



TOLERANCE & SOCIAL RESPONSIBILITY 

As a basis for respecting the rights of others, students learn 
tolerance. From dealing with argument and persuasion in speech a-id 
composition, they are exposed to different sides of controversial 
issues, and they learn how to analyze the arguments apart from 
their feelings about the conclusions. From the humanities and fine 
arts, they experience ideas, tastes, and sensibilities very dif- 
ferent from their own. Their initial reaction may be aversion, bur 
they come to accept the strange and the unknown, that which may 
lie outside the limits of their own perspective. 

Also conducive to the development of tolerance are the concept of 
cultural relativity and the acceptance of "the other," which are 
central to the social sciences. These disciplines celebrate the 
rich diversity in the ways humans organize into groups, and they 
recognize the common humanity which makes for the principles un- 
derlying those diverse organizations. 

Students learn tolerance through an exposure to and an acceptance 
of ambiguity. Some questions posed by the instructor do not imply 
a single I right" answer. Multiple answers and solutions are all 
"correct," calling upon the student to use his own ingenuity in 
formulating them and his tolerance in accepting other possibili- 
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ties. To further test tolerance of ambiguity, some interesting 
situations are posed that have no answers. 

Many of the topics selected for speeches and compositions involve 
social issues and iiiply social responsibility. The use and misuses 
o£ propaganda and the ethical limits of using persuasive devices 
arc discussed in speech and composition coursfis, as are plagiarism 
and the importance of documentation. In a larger sense, responsi- 
bility in writing and speech are dealt within the courses. 
Mat:hematics introduces the ethical hazards of lying with statis- 
tics . 

The sciences make students aware of issues of social responsibil- 
ity in showing the environmental effects of human activity and the 
social and biological consequences of changes in the environment. 
Students also learn the scientific basis for some of the public 
issues of the day (e.g., population control, pollution, arms con- 
trol, genetic engineering). The social sciences deal directly with 
contemporary problems, their causes and effects, and make the stu- 
dent aware of the need to solve them. In a larger sense, the so- 
cial sciences are about the relationship of the individual to the 
group and the network of mutual dependency and obligation* 

Through history and the arts, the student gains a sense of connec- 
tion with others in different times and different places, a larger 
sense of community, based upon our common humanity. Among the eth- 
ical questions raised in philosophy are the individual's relation- 
ship and obligation to the group. 

LEADERSHIP 

The program intends to develop several qualities of leadership, 
which may be manifested in a career or in service to the communi- 
ty: 

(a) a clear sense of purpose, the ability to articulate 
that purpose to others and tr persuade others of its 
importance : 

(b) the ability to work with others and to motivate them 
toward the accomplishment of a task; 

(c) the flexibility to adapt to changing circumstances; 

( d ) a readiness to make informed judgments upon available 
information and then to act upon those judgments; 

(e) a readiness to take risks and to assume responsi- 
bility . 

CO 
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Many of these qualities are related to the competencies enumerated 
above. For example, through self-examination, the student should 
gain a clearer sense of his goals and purposes. The subject matter 
in many of the courses leads him to know who he is in relationship 
to his society, his culture and to the rest of nature. By explor- 
ing his interests and talents under the guidance of his mentor and 
through the activities of the community of learning, he has a 
clearer idea of what he is about. The development of his communi- 
cation skills and his ability to reason enable him to persuade 
others to the importance of that purpose. 

There are special opportunities in the program to work in smaller 
groups and to assume leadership roles on classroom projects and in 
the community of learning activities. The performing arts demon- 
strate the need for a group to work together to accomplish a goal. 
As discussed above, the student learns tolerance of the different 
and the strange, a basis for being able to work with many differ- 
ent kinds of people. He also learns acceptance of ambiguity, a 
ba&ic component for the ability to accept change. Both the -teach- 
ing metho(^ology and the broad, general education in the program 
provide the student with the means to adapt to change and the at- 
titude to accept and use it. 

From the sciences the student learns the importance of basing de- 
cisions upon the systematic evaluation of available evidence. 
Experience in the basis tools of research, locating, evaluating 
and using primary and secondary sources, enables him to inform his 
judgment. Critical thinking skills make it possible to transform 
that research Into sound conclusions. 

On the other band, the social sciences also demonstrate that, es- 
pecially in dealing with human activities, conclusions must often 
be formulated upon information that is -tentative and incomplete. 
The human imperative to act and to assume responsibility for that 
action is also conveyed through history and the humanities. The 
teaching techniques used in the program encourage students to be- 
come more actively involved Ln their learning and to take a great- 
er responsibility for it. This methodology is intended to foster 
the leadership qualities of initiative, creativity, risk-taking 
and a sense of personal responsibility. We intend that the gradu- 
ates of the program be doers who think. 



INTELLECTUAL CURIOSITY 

By definition, general education implies an intrinsic value in 
knowing purely for the sake of knowing, apart from the advantages 
accrued from that knowledge. No doubt it is this commitment to 
general education as a value in itself that leads so many of iis 
practitioners to feel squeamish md even slightly traitorous in 
verbalizing any of its extrinsic benefits. 
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Beyond an appreciation of its historic power to predict and to 
control, the sciences foster a curiosity in what makes things 
"tick," encouraging those childlike questions of what makes a sun- 
set, how birds fly, or how old the earth is. As the student comes 
to understand some of the principles underlying nature and as he 
glimpses some of the complex connections between things, his sense 
of wonder at the world around him is heightened. At the most so- 
phisticated level, a few students find intellectual pleasure in 
the beautiful design of a scientific theory, connecting and 
explaining natural events so that they make sense. Likewise in 
mathematics, problems are presented often as intellectual puzzles 
to be solved for the pleasure of using one's mind. 

A similar curiosity about our past, who we arc, how we relato to 
each other, and what may be the ultimate purposes and meaning of 
our lives is encouraged through the social sciences and the human- 
ities. The teaching methodology proposed for the programs fosters 
a spirit of independent inquiry. The intent of the advisement sys- 
tem and the community of learning activities is to start with the 
student's egocentric desire to know himself and his own origins, 
but to extend that natural curiosity to that of human experience 
in general. 



BUILDING OWN VALUE SYSTEM 

Beyond the values described above, the program does not intend to 
impose a system of belief upon students; however, it does aspire 
to provide students vith the means and motivation to build a co- 
herent world view of their own, a view by which they are able to 
make sense out of their own lives. 

In reaction to the ideas of others — faculty and fellow-students 
in the classroom and outside speakers in the activities organized 
under the commuiity of learning — students discover their own 
opinions. In preparing a speech or a paper, students clarify their 
own beliefs and find a rationale for these beliefs. The process of 
composing promotes a consistency in point of view. 

The natural sciences introduce questions about the relation of the 
individual to the species and the relation of humanity to the rest 
of nature. It raises questions about the origin and evolution of 
life, even questions about the definition of life, and it over- 
whelms the imagination with a sense of the magnitude of space and 
of time. By introducing such questions, the sciences stimulate the 
student to think about the nature of all things and about his re- 
lationship to the rest of existence. 

As pointed out in the discussion of other competencies, many of 
the courses in the program help students define .themselves in re- 
lation to society, the past and to the rest ot nature. The niilural 



Quest, p. 22 

sciences, the social sciences, and the humanities also introduce 
data, theories and points of view which challenge preconceptions 
and induce students to retliink inherited values. History brings 
into question "official'' and sanitized versions of what has hap- 
pened. A glimpse at the mores and values of different cultures 
sheds a new light upon their own. Exposure to different ideologies 
m politics, economics, and philosophy and different aesthetic 
values in the arts leads to a clearer definition of their own 
beliefs and tastes and the bases for both. The big questions posed 
by philosophy can cause the student to begin clarifying his own 
existence. Through this testing, some ideas may be discarded, some 
Strengthened, and most reformulated and then assimilated as truly 
belonging to the individual. 

Concern for the student as a person, shown in the teaching method- 
ology and the advisement system, promotes the development of his 
own value system. Beyond seeking whether he knows the right an- 
swer, some questions are posed in the classroom to help the stu- 
dent clarify his own values — questions regarding what he cares 
about and what is important to him. In one activity, for example, 
students during the last five minutes of class write how they feel 
about the issue discussed in class, purely for their opinion nnd 
not to be graded. Interaction in smaller groups, whether in the 
classroom or the community of learning, create an "off-the- 
record,** a more informal and relaxed atmosphere in which both stu- 
dent and instructor feel freer to explore questions of values. 
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QUEST PROGRAM 

Suggested Course Sequence 

Freshman Year 

Fall Credit Hours 

MATH 115 College Algebra or 3-4 
MATH 134 Algebra for Business and Social Sciences 
(In addition to these two courses , any mathematics 
course numbered above 115 will also fulfill the re- 
quirement, except for MATH 150, 200, 201 or 202) 

SPCH 110 Introduction to Speech 3 

ENGL 114 Writing ^ 

SSC 112 Survey of the Social Sciences 3 
This is a new course, team taught by an economist, 
a sociologist , a psychologist, a political scientist 
and a geographer. It is designed to help you under- 
stand the underlying principles, perspective, and 
methodology of the social sciences. 

Transfer Electives 3 



16-17 



Spring Credit Hours 

Social Science Eloctives: 3 

ECON 110 Macroeconomics 

HIST 201 American History to 1865 

GEOG 113 World Regional Geography 

POLSC 115 American National Government 

SOC 110 Introduction to Sociology 

PSY 110 Introduction to Psychology 

ENGL 115 Research Writing 2 

HIST 118 Modern Western Civilization 3 
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Freshman Year, Spring (Cont,) 

Biological Science Elective: 
BIOL 110 Life Science 
BIOL 111 The Biology of Man 



Credit Flours 



BIOL 120 Botany 

BIOL 250 Field Biology 



Wellness/P.E. 

This is a series of new courses, each of which 
consists of 2 parts: 1) a wellness section with 
a fitness evaluation, an analysis of your stress 
level, and some stress management techniques, and 
2) practice in one of the following sports — 

a* golf b. tennis 

^* jogging d. physical conditioning 

Transfer Electi ves 



16-17 



Sophomore Year 

.^^Sli Credit Hours 

Physical Science Elective: 

CHEM 115 Foundation*^ of Chemistry or CHEM 120 

Principles 

PHYS 115 Foundations of Physics 
PHYSC 110 Energy & Environment 
PHYSC 114 Astronomy 
EASC 111 Survey of Earth Science 
EASC 1 16 Geology 
EASC 118 Climate & Weather 

EASC 250 Field Geology (Either BIOL 250 or EASC 250 
may be taken, but not both.) 

Social Science Elective (see above) 

HUMAN 128 Survey of Art & Music 

SSC 114 Understanding Technology 

This course will consist of a series of guest 
lecturers and field trips from a variety of areas 
such as medicine, communication, finance, and 
agriculture. The purpose is to give the student 
some understanding of technology and its social 
impac t . 

Transfer Electives (see above) 



3 
3 
1 
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Sophomore Year (Continued) 

Spring 

HUMAN 129 Survey of Theatre & Literature 3 

Social Science Elective (see above) 3 

PHIL 110 Introduction to Philosophy 3 

Electives 6-9 

15-18 



The QUEST student is also asked to acquire some micro-computer skills 
be fore graduation. Computer literacy may be achieved through a number 
of possible courses and workshops; or a student may proficiency these 
courses by demonstrating computer skills. 
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QUALITIES OF TEACHING FOR THE PROGRAM 
BASIC PRINCIPLES 

The program attempts to implement the main points of the Involve- 
ment in Learningi Ci) that active modes of teaching should be em- 
ployed, (2) that the knowledge taught in undergraduate school be 
better integrated into a meaningful whole, (3) that clear stand- 
ards of performance be established, and (4) that learning be pro- 
moted outside the classroom through the '^community of learning.' 

Active Modes of Teaching 

The program has been designed to foster active modes of teaching 
in the classroom, but as appropriate for (a) the subject matter, 
(b) the learning style of. the particular student, and (c) the 
teaching style of the instructor. We have taken exception to the 
Report's distinction between lectures and "active modes,** believ- 
ing that lectures can be a very active mode. In our opinion, a 
mode of teaching is active if it engages the mind of the student, 
and we believe that there are many different ways of doing this, 
again dependent upon the learning style of the student and the 
particular strengths of the teacher. In general, a variety of 
modes should be used to keep the interests of students high. What 
is essential is that thu teaching is "active" in the sense it 
causes the student to think about the material, react to it, and 
be able to apply what he learns. 

Student's Responsibility for His Own Learning 

A concomitant of active learning, and perhaps an essential con- 
dition for it, is that the student accept responsibility for bis 
own learning. A danger of even good instruction is that it may 
provide too much of the structure for learning and tend to reward 
those who follow directions, play it safe, and turn out the ex- 
pected product. Perhaps some questions should be left unanswered, 
some level of frustration purposely maintained, for the unfinish- 
ed thing is remembered longer. Teaching is the art of modulating 
frustration. A few more open-ended kinds of classroom activities 
could be organized, activities whose ideal outcomes are less pre- 
dicted ^nd whose means and direction are left Lo the determination 
cf the student. Thereby would be encouraged qualities of initia- 
tive, creativity, risk-taking, and a sense of personal responsi- 
bility. 

Integration of Knowledge 

The curriculum should be designed in such a way that it helps the 
student to "put the pieces together." Students seldom carry-over 
whet they learn in one class to another. The separation of disci- 
plines within the curriculum tends to give the student the false 
idea that each has little relation to the others and perhaps in 
the end, that learning has little relationship to the real world. 
Tn -planning -the program, we have tried tc overcome this isolation 
by (a) encouraging instructors to relate subjects, (b) using skill 
areas, such as English, as natural mechanisms for integrating sub- 
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ject areas, and (c) creating team-taught courses and seminars that 
make the connections between disciplines. On the other hand, we 
also recognize the importance of maintaining the integrity of each 
discipline — that the quality of the knowledge within a disci- 
pline must be preserved even over the need to connect it to other 
bodies of knowledge. 

Maintenance of Standards 

Wc favor entry requirements and placement testing, but believe 
that these should be reasonable and realistic. This program is not 
intended to be an honors program, but should instead be an ana- 
logue to the regular transfer curriculum. The admission criLoria 
for the program will be the same admission requirement as the 
coJIegewide admission requirement to the Associate of Arts and 
Science degree. Placement testing in Mathematics and English will 
be the same as for other students. 

Pre- and post-testing, not only within courses, but also over the 
whole program, will be used to determine its benefits. The ACT 
Comp (objective form) will be used to assess the value added by 
the program. 

Community of Learning 

F^or learning to be truly appropriated by the student and be made 
part of himself, it needs to be integrated not just across the 
disciplines, but also between the classroom and the everyday 
world. A key support for this integration is that sense of belong- 
ing, that feeling of collegiality among students and faculty, 
Which the report terms "the community of learning." 

The con?niunity of learning is especially difficult to effect at the 
community college, where there are no dormitories in which stu- 
dents can extend a classroom discussion into an all-night "bull 
session." Instead the community college student often commutes 
long distances to the competing demands of a job or raising a fam- 
ily. 

These difficulties do not deny the importance of the community of 
le^irning for the community college student. On the contrary, since 
he is often first-generation college, simple experiences in the 
community of learning, whether it be seeing the books and paint- 
.ings in a faculty member's home or engaging in a lively discussion 
after a concert, can dramatically provide glimpses of now possi- 
bilities . 



LEARNING & TEACHING STYLES 

Ea^h student coming into the program is given a short assessment 
test to determine the optimum style by which he learns. The re- 
sults of these tests will be given to the instructors in i^e pro- 
gram . 
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In using these tests, we are not proposing that the learning s^vl^ 
of a student be accepted as an unalterable "given." On the 
con-trary, for future learning it is important to expand the 
student's repertory of learning styles. Moreover, to be effective, 
information about learning styles cannot be applied in a 
doctrinaire fashion; instead, it should be used according to the 
discretion of the individual instructor. 

Valid information about learning style is helpful in working with 
an individual student. However, it would be impossible to accomo- 
date the myriad of learning styles encountered in a typical class- 
room. It is more realistic for the instructor to vary his teaching 
style to meet the many learning styles, to maintain interest 
through variety, and to expand the student *s repertory of learning 
styles . 

VARIETY IN TEACHING STYLES 

To expand variety in teaching styles, instructors are encouraged 
to have their classes videotaped and to keep the tapes for a few 
weeks. The instructor is thereby able to review his teaching tech- 
niques. The tapes could also be used for those students who were 
absent or who did not understand the class presentation the first 
time. Also to heightened faculty awareness of learning styles and 
the need to vary teaching styles, in-service workshops are 
proposed for the faculty participating n the program. 

Among the variety of teaching techniques discussed by the commit- 
tee are the following: 

LECTURE with/without notes 

with outline provided (on screen, board, or handout sheet) 

with chalkboard 

with white board & marking pens, or flannel board 

with overhead transp^irencies 

with charts, maps, tables, etc. 

with overhead transparencies 

with 3-dimensional models or with models for overhead 

with super -8 film strips 

with slides accompany lecture or integrated with audio tape 

with computer blackboard 

with computer and TV moni tor 

DEMONSTRATIONS: with objects, people, materials 

SIMULTANEOUS TEAM TEACHING (cf. ^'Interdiscipl inary Teaching" 

below) 
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aUEST LECTURERS: other teachers, outside experts, etc.(cf. 

"Communi ty Resources" below) 

STUDENT PRECENTATIONS: talks, demonstrations, debates, etc. 

PROBLEM-SOLVING SESSIONS: using chalkboard or overhead 

transparencies 

CLASSROOM DISCUSSION: question/answer session, round table 

discussion, panel discussion, using "feedback" 
machines 

(cf. "Small Group Work" below) 
DRAMA - written or improvised plays, skits, dialogs 
LABORATORY SESSIONS/COMPUTER LABORATORY SESSIONS 

FIELD TRIP: parks, industrial plants, museums, laboratories, etc. 
WORK IN THE LIBRARY 

A simple way of varying the classroom routine is to change the 

carL"'j;pH"l° . ^° ^"-"^ variety, a dais session 

RoL scheduled in one of the library conference rooms, the Board 
Room, on the interim campus, at the Downtown Center, at Lakevicw 
Museum or at another off-campus location. Very effective Cor es- 
tablishing a sense of "the community of learning" among those in 
smaller classes is to meet in the instructor's home. 

GROUP WORK 

If the class is sub-divided into smaller, task-oriented groups, 
the focal point shifts from teacher-to-student to that of studenb- 
to-.student, thereby resulting in more active participation 
Learning from a peer can be a powerful reinforcement of what the 
teacher conveys. These group exercises also develop communication 
h.M- H " ^^^l^ty to work with others. They can also help 

taking community of learning," which is supportive of risk- 

In organizing small groups, care needs to be taken in putting to - 
gether students who can work well together. Perhaps here informa- 
tion about individual learning styles can be useful. Also helpful 
wouKl be an in-service workshop in group dynamics for faculty. 

sub-groups within a class, the entire class 
Should be seen as a group and attempts should be made to break 
down the barriers between the members. For example, at the begin- 
ning of the semester, each student could be asked to interview a 
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fellow student for five minutes and then introduce him or her to 
the rest of the class, A similar technique is planned durinj; ori- 
entation to build friendships in the whole program. 

Single Student Presentations Before the Whole Class 
Instead of the Instructor making all the presentations, individual 
students can be called upon to present their findings before the 
whole class. This is regularly done -.n mathematics, where the stu- 
dent writes his solution on the board and explains it to the 
class. In discussing how competencies are to be taught across the 
curriculum, we have identified some of the subject areas in which 
such oral presentations will be made. 

Group Presentations Before the V/hole Class 

Two students can be called upon to debate an issue before the en- 
tire class. This can be formalized with preparation done by tbo 
participants and voting by the class. Or it can be impromptu: two 
students give different answers to the instructor's question, and 
the instructor maneuvers them into a reasoned argument. 

Students can be called upon to role-play a life situation relating 
to what the class has been studying. This can be prepared before- 
hand or impromptu. The whole class, or another team of students, 
analyzes the situation in order to reach some general conclusions. 

A group of students can be asked to report the results of their 
investigations to the whole class. Usually in this technique, one 
stodent becomes the spokesperson and the rest are available to 
answer questions. This strategy also promotes leadership quali- 
ties. 

For smaller group discussions before the whole class, the "fish- 
bowl" technique may be used. The smaller discussion group is 
placed in a circle surrounded by the rest of the class, who arc 
encouraged to ask questions and respond to ideas presented by the 
smaller group. 

In another technique the instructor's and the class' roles are 
reversed. The instructor plays the part of a student working 
through a typical problem or procedure on the board or on an ovor- 
head, while the class operates as teacher, suggesting alternative 
solutions or methods of approach. 

Group Work Withxn the Class 

To encourage participation from individuals in class, the instruc- 
tor can have question-asking sessions and make some note of who is 
responding. As students respond, some instructors make a check 
mark next to their names in the grade book. Periodically, thos» 
with fewer check marks are called on. In using this procedure, 
however, the instructor should be sensitive to the messages" stu- 
dents send or the more introverted student could be scared away. 
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The class can be organized into small groups to respond to a ques- 
tion or to solve a problem posed by the instructor. Within a 
clearly defined time limit, the group members pool their efforts 
and arrive at an answer, which can be reported to the entire class 
or submitted to the instructor in writing. Research has shown 
that groups of three ("triads") tend to be the most productive. 
As a more open-ended assignment, the group of students can bo giv- 
en greater control of the design and direction of their work. The 
instructor outlines a very general skeleton of an assignment, just 
the broad results, and the group designs the direction and organ- 
ixes the means. The students divide themselves into groups, decide 
who does what work within the group, and set their own deadlines 
and criteria of evaluation. When the assignment is completed, it: 
is given to other groups to grade. Such a group activity gives 
tht students a greater sense of responsibility for their own 
learning » 

OccdSionally , the instructor may want to encourage joint work dur- 
ing exams. Students discuss in groups of two or threr the possi- 
ble answers to exam questions, and each student decides upon the 
answers he wishes to submit for his grade. From his experience 
with this method, one instructor reports that often groups of 
weaker students matched with stronger students do better than 
groups of better students. 



Group Activity Outside the Classroom 

Thif program will help students who wish to organize into triads of 
study groups, based upon the location of their homes and the 
courses they are taking. 

For smaller classes, tutorial conferences arc possible in which 
the student meets on a one-to-one basis with the instructor, giv- 
ing them a chance to know each other. Sometimes these individual 
sessions can be ice-breakers, bringing out some students so thac 
they feel comfortable enough to participate in the classroom. Oc- 
casionally, two or three students with similar questions or pro- 
blems could be scheduled in an office visit. 

Through the common time and common place proposed for the program, 
regular meetings outside class should be made easier to schedule. 
These times could be used for groups to meet with the instructor 
for a special enrichment activity or for groups to meet among 
themselves to work on a project. They could also be scheduled for 
students to participate in an activity that integrates learning 
across the curriculum. 
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TESTING TECHNIQUES 

Tests can be used in a number of ways to develop the main compe- 
tencies oi the program: 

In order to emphasize what is important, exam questions are given 
to the students before the test. In another version of this tech- 
nique, the students are given a portion of what will be on the 
test, rcaybe 50Z. This forces the student to organize his study, 
to discriminate between the principal points and the details. 

The time-limited open book test is another method of encouraging 
th^ organization of study. Students can be restricted to a single 
sheet of paper, not machine reproduced and readable solely by 
human means. This exercise encourages a thorough analysis of the 
material and fine distinctions between main and minor points. 

Sometimes the class can be asked to create the exam by each stu- 
dent submitting five questions. The exercise encourages review 
and organization of study, and the questions are usually harder 
tljan the instructor would have provided. 

An exam can be transformed into a group problem-solving session by 
having two or three students discuss the possible answers during 
th« test, although each submits his own answers. 

To provide continuity, the exam can include one question from the 
previous test. This technique works against the tendency of stu- 
dents to compartmentalize their laarning to be retained only up to 
the exam time. 

In competency based courses, multiple versions of an exam arc of- 
fered. In mathematics at ISU, for example, the student can re- 
take one of the exams, but in an alternate version. The grading 
system encourages thos*» who have not mastered the prerequisite 
skills to retake the test and it discourages attempts merely to 
boost an average from B to A. 

For those students who do not :.ake written tests well, occasional 
opportunities can be provided to take the test orally. Howevvr, 
the student should also be advised to seek special help to over- 
cone this handicap, perhaps through counseling or work in the 
reading, writing or math lab. 

Peer evaluation is frequently used in composition courses, where 
students read each other's earlier drafts, look for particular 
stylistic or organizational devices, and make suggestions for re- 
vision. In other classes, a student writes a summary of the text- 
book chapter, which he reads in class. The other students analyze 
the summary and use the ideas expressed as springboards to discus- 
sion. Through peer evaluation, each student learns what his peers 
are doing and how his work compares. 
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GRADING PRACTICES 

It is recognized that grading practices can have a direct effect upon the 
H^fJnnf/fJf^ °^ self-worth, a major goal of the program, lliose who have 
developed this program feel that grades are "a necessary evil," that students 
need evaluations of their performance as well as the experience of taking 
iTlVr. M ?!?'^ f''^^,®^^'"^ 3n important source of information for self- 
fJ^^i^^J -kU?!?^"^ suggestions about grading practices are intended 

to lessen the possibility for damage to the individual's sense of self-worth. 

The grade system should be as fair as possible, including attempts at 
consistency and objectivity (such as working without names while determining 
semester average). Another component of fairness is ensuring that each 
student understands the grading system from the beginning of the course. 

A sufficient number of exams should be given so that the student gets frequent 
feedback on his performance and so that his semester grade does not depend 
upon two or three tests. uc^cuu 

Some flexibility within the need for consistency should be exercised. When 
possible, the student should be able to work at his own pace and take a 

Jf^^pnnnJJh^'" "f^" ^^.K^.^-. ^^^f^^' appropriate, there should be some 

"second-chance" possibilities, such as retaking alternative versions of the 
test until mastery is achieved. However, requests for "extra credit" should 
be avoided as evasions of responsibility. 

5*nSf monitored by the instructor. Students who are in 

th^drop date? "^^"^"^ ^^"^""^ *° " ^^e end of 

Attempts should be made to help students distinguish between failure on a test 
nLi^LT.^® ^""^ f'ailu'-e as people. Comments on papers should stress the 
positive ( I can see a marked improvement"), coranents which acknowledge the 
needs of a student ao a person as well as the demands of the real world. 
Individiel office sessions should be scheduled to inform students that they 



INTERDISCIPLINARY TEACHING 

fjnlLTV^ advantages to team-teaching. By definition, interdisciplinary 
? curriculum and furthers the integration of learning. 

By having the opportunity to see exchanges between professionals in their 

ricSt'a ^JJJ^^^ ""^^^^^^ ■^'■^ perspective is possible even in 

dealing with the same material. With this experience, they are less apt to show 
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an unthinking acceptance of a solo expert as an absolute 
authority, thus promoting their intellectual curiosity, tolerance 
and objectivity. 

The kind of team teaching that is recommended is the type in whic? 
all instructors participate in each class session. Other inter- 
disciplinary arrangements, such as guest speakers and alternating 
instruction from different teachers, are al so suggested to be 
tried on an experimental basis. For integration across 
disciplines, it was proposed that faculty be given released time 
to "float" as guest lecturers in various classes. 



PROFICIENCY CREDIT 

The committee on subject matter and the committee on teaching 
methods have each independently agreed that the student be allowe 
to rftceive course credit through proficiency examination. This is 
in keeping with the competency approach that has been used to de- 
velop the program. The adequacy of the examination in measuring 
mastery is a matter for the department to decide. 



NON -CLASSROOM FORMATS 

Correspondence, TV ani VCR formats were considered as not in keep- 
ing with our emphasis upon active learning and the community of 
learning; consequently, these formats have not been incorporated 
into zhe program. Since students in the program will probably be 
mainstreamed into regular sections of some courses (in the natural 
sciences and social sciences, for example), it was felt that en- 
rollment in any correspondence, TV or video/ cassette course could 
not be directly forbidden, but through the mentors, it should be 
discouraged, except in unusual cases. 



INDEPENDENT STUDY 

Independent study was seen to reflect many of the attributes 
desired for the program. Being desi^,ned by the student, it pro- 
vides an occasion for him to be directly responsible for his own 
learning. By its nature, it is active learning, and it provides 
the opportunity to build a closer working relationship between 
teacher and student. Several kinds of independent study projects 
were mentioned: research, internship, seminars, and readings (spe- 
cial topics). 



THE COMMUNITY OF LEARNING 



43 



ERIC 



Quest , p . 35 



MENTOR ASSESSMENT 



A montor is assigned to each student in the program in order to 
supplement the college's system of academic advisement. 

Mentors will be recruited from among faculty, administration and 
professional support staff, presently employed or retired. Mentors 
will be serving voluntarily without any reimbursement but will 
share a strong interest in seeing students grow as people, outside 
the classroom as well as inside the classroom. A diversity of 
mentors, working together in this program, will do much good to 
build ties across the various offices on campus. 

Assignment of students to mentors may be done in a number of ways 
and the system will have built into it sufficient flexibility to 
allow for changing assignments if the "chemistry" isn't right. 
Student interests will be assessed through a survey and may serve 
as a basi': for matching students and mentors. The number of 
students assigned to a mentor will be set by the mentor himself; 
doing an excellent job with two QUEST students would certainl^f l^e 
preferable to doing a poor job on four or five QUEST students. 

Each student gets to know his mentor during the orientation 
session. The mentor will, more than anything else, be there for a 
student whenever necessary. The mentor helps the student explore 
his larger life goals, determine how realistic those goals are, 
and develop an educational plan consistent with those goals. The 
mentor will take a personal interest in the welfare of the student 
and, without becoming too intrusive, follow-up on the academic 
growth of each student. The mentor will give advice, function as 
an ombudsman, act iii> a referral person when needed and participate 
with the student in the activities of the community of learning. 
Appropriate in-service training will be available for all mentors 
prior to the beginning of' the program. 

four members of the Committee on Mentors have been trained to give 
and interpret ^he "SRI Learner Perceiver," an interview technique 
for students. The committee feels that the interview can serve as 
an excellent bDsis for developing rapport between mentor and 
students. On a voluntary basis (by student, mentor and 
Interviewer) the interview will be offered to as many QUEST 
students as can be practically handled. 



New students in the program are provided an orientation session 
during the summer prior to their enrollment in classes. As soon as 
a student enrolls in the program, he is sent information about the 
College, the course lay-out for the program and the purposes and 
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direction of the program. The student is also asked to fill out a 
questionnaire regsr iing their life goals, interests, strengths and 
weaknesses as a student and their hopes for the mentor relation- 
ship. This information will help the student to begin thinking 
about his goals, will provide some information for a mentor and 
serve as the focus of discussion groups to be held during 
orientation . 

The orientation itsi^lf takes place near the beginning of the. 
academic year and lasts two or three days. Among the elements to 
be included in the orientation are: 

a. placement testing in Math and English 

b. a tour of the campus to help diffuse the 
anxiety of being in a strange environment. 

c. an explanation of the support services 
provided by ICC such as the learning labs, 
counseling office and computer labs 

d. information about campus activities and 
volunteer services available for students 

e. brief training in study skills 

f. a human potential seminar, either in its 
complete l6-hour form or a shortened version. 
This goal clarifi cation and se If -examination 
should help later advisement and the mentor 
re] ationship . 



IDENTIFICATION OF STUDENT TALENTS AND INTERESTS 

A mechanism for identifying the talents and interests of students 
and then disseminating this information is needed, both to organ- 
ize the community service activities and to stimulate the growth 
of the student and his sense of self-worth. 

Some of this information can be gleaned by the entry survey and by 
the mentor as he meets with the student. Some information about 
his interests and talents is already available on the ACT reporl* 
and the students* high school record . 

During the orientation, information about the student will come 
out in the human potential seminar. Students are asked to fill out 
a short questionnaire on their interests and talents. As the 
writing placement test, students are asked first to inter view each 
Other and then to write a character sketch of the fellow student, 
indicating his Interests and talents. This fulfills the need for 
the writing sample, begins building friendships, and serves as a 
source of information on the students. 

Th0 "Learner Perceiver" instrument of Selection Research, Inc. is 
also available for those students and mentors who wish to undergo 



45 



Quest , p . 3? 



the process. This instrument reveals the student^s priorities and 
values, his "life themes." It is also an excellent device for 
"opening up" a student and getting him to talk about himself. Sev- 
eral mentors have received training on using this instrument and 
analyzing the results, and the device may be used on a voluntary 
basis within the constraints of the time of those able to adminis- 
ter the instrument. 



PLANNING COMMITTEE 

A committee plans and organizes activities outside the classroom 
for those who are involved in the program. These activities are 
planned around a theme for the semester. The planning committee 
consists of two faculty teaching in the program, two enrolled Stu- 
dents, and an administrator who is teaching or serving as a men- 
tor in the program. 

CULTURAL ACTIVITIES 

Each year the planning committee investigates what events (lec- 
tures, movies, concerts, theatre productions, etc.) are to be 
available in the area. They seek special discounts for program 
students, mentors, and faculty. Patrons willing to sponsor the 
cost of these events for students are also sought. A list of rec- 
ommended activities is prepared from which groups of students, 
mentors, and faculty can select activities to attend together. 
Some of the activities can be incorporated into classroom activi- 
ties, as deemed appropriate by the instructor. Travel arrangements 
for joint attendance is made through the College. 

Instead of competing with outside interests, such as family con- 
cerns, the program intends to involve the family in many of these 
cultural activities, whether child, parent or spouse of the stu- 
dent. On one of the national holidays in which the College is in 
session, but public schools are out, a family day is designated 
for family members to attend classes and participate in special 
programs designed for them. 

A "petty cash" fund, easily accessible to faculty and mentors in 
the program, can be used to support non-classroom activities, such 
as local field trips or small group meetings at the instructor's 
home . 



COMMON PLACE 

A specific area on campus, preferably close to the library and of 
a classroom size, v/111 be assigned to this program. This common 
place would be used by students, faculty, and mentors for "brown- 
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ba^" <liscussion groups, seminars, tutorial services, and sponian- 
OOus and plannod events throughout the semester. Student project 
and study groups would also ha e a convenient place to meet. 
The Common place would provide a physical identity for the commun- 
ity of learning. Photographs of students and instructors could be 
displayed in such a place. Posted on the bulletin board would oe 
special recognitions of accomplishments. The room would also house 
mail slots for students in the program and serve as a communica- 
tions center. Lockers could be provided in the adjacent hallway. 



COMMON TIME 

In order to free up participating faculty and many students for 
Special meetings during the week , the program courses are not 
scheduled during the certain hours during the wpek . The faculty 
participating in the program arc also free from any assignments 
during these same three or four hours each week. 

Participating faculty are encouraged to coordinate their office 
hours, not only to avoid conflict with these times, but also fro 
benefit the students in the program. 

These hours arc used for "brown-bag'* presentations and discussions 
with faculty and students as well as for special events scheduled 
by the planning committee. An afternoon time is for faculty to 
meet and discuss how to coordinate their classes for greater inte- 
gration of learning. At some sessions, students and taculty can 
evaluate the program and brainstorm on activities to enrich it . 
Lecturers, artists, writers, etc. visiting the Peoria area are 
invited to have lunch with the students and explain the presenta- 
tion they are making in the evening. When nothing is scheduled, 
these hours are available for the instructor to hold a make-up 
class session. Student project and study groups also have this 
time to meet. 



COMMUNITY RESOURCE PEOF i>E 

A list of resource people is compiled by the planning committee 
through contacting such agencies as Lakeview Museum, Forest Park 
Nature Center, Wildlife Prairie Park, the Peoria Park District, 
and the Tri -County Industrial Education Labor Council. OutJt^ind- 
i ng graduates are also contacted as important resources for pro- 
gram activities. From contacts with local groups who organize lec- 
tures, music, and theatre presentations (Amateur Music Club, Civic 
Center, Peoria Opera, etc.), the names of vis^ning artists and 
speakers are to be made available. These lists of community 
resources are given to the faculty for guest speakers in their 
classes. Additionally, the planning committee organizes 
presentations on campus, based upon the sem(*ster theme. 
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work as 
the community of learning 



S^TUDY GROUPS 



prolrams coild operate as facilitators and resource people for 
these study groups. 



gT?.PVTr.K TO THE COMMUNITY 



r d t? Lu'c p^t- ?f i^.de„rL-i:;ti:s'!-«r^^:?icr f - 

course! would be on'a voluntary basis, and recognition would be 
made through school publications. 

Students in the program sre also encouraged to serve the larger 

Tgrfe^s! ^sLrroJm^ri=rirorLJric^ 

cin be m;de part of a course project, especially in one of the 
social sciences. 



Ronald Holohan 

Dean, Liberal Arts and Sciences 
Illinois Central College 
February, 1986 



2/24/86 



48 



Quest, p. 40 



APPENDIX 

COMPUTER LITERACY 

The Technology Committee felt that in keeping with the 
philosophy of the QUEST program in turning out a 
broadly-educated student, well-prepared for the future, tlie 
possibility of requiring some micro-computer skills should 
be addressed. 

The committee proposes that hands-on skills could be 
acquired by a QUEST student in four possible ways. Faculty 
advisement would be critical in helping a student select the 
most appropriate way of skill building. 

1) Choosing to take one of the following courses: 

MATH 112 (1 hr.) 
MATH 114 (3 hrs. ) 
MATH 117 (3 hrs.) 
CMPSC 112 (3 hrs. ) 
CMPSC 110 (3 hrs. ) 
CMPSC 118 (3 hrs.) 
CMPSC 130 (3 hrs. ) 
ENGR 230 (3 hrs. ) 
DATPR 130 (1 hr.) 
DATPR 131 (1/2 hr.) 
DATPR 132 (1/2 hr.) 
DATPR 133 (1/2 hr. ) 
DATPR 111 (1 hr.) 

2) Twelve hours of computer workshops comparable to those 
presently offered through the Institute for Personal and 
Professional Development. The workshop entitled 
"Computer Literacy" woull constitute the first 3 hours; 
a student could then choose any other 9 hours of 
workshops. This would be feasible only if some 
financial agreement with the Institute could be reached 
so that workshops would be offered free of charge to 
QUEST students. 

3) The "Computer Literacy" workshop mentioned in #2 above, 
plus successful completion of a section of ENGL 114 or 
ENGL 115 taught with micro-computer usage. 

4) Technology Conunittee approval in the case of a student 
with demonstrated computer skills. 
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QUEST PROGRAM 



ORIGIN AND PURPOSES OF PROGRAM 

In 1985, a study group established by the Secretary of Education 
published its findings on American under grauuale education, In_- 
volvement in Learning. At the direction of the Board, Dr. Perley 
considered different ways of responding to the report's recommen- 
dations. He decided that the most productive response would be 
to develop a model program for about 200 transfer students to 
begin in the fall of 1986. 

For a six-month period beginning in January of 1985, I was given 
released time to organize this model program. Working with com- 
mittees of over 75 faculty and professional staff members, we 
first addressed the question of what the graduate of our two-year 
transfer program should know and should be able to do. Based upon 
these competencies, a broader curriculum was created, involving 
46 hours of general education courses instead of the usual 35. 

Following another recommendation of Involvement in Learning , 
calling for "the integration of learning," these competencies 
were also to be taught across the curriculum. To further demon- 
strate the relationships between disciplines, a number of tean- 
taught courses were also created. 

Also planned for the program were more active modes of learning, 
involving students in greater participation and therefore greater 
responsibility for their own learning. A fourth quality was what 
the report called "the community of learning." To foster this 
sense of collegialit y , the plan was not only to have students 
share common experiences within the same classes, but also to 
participate with faculty and each other in a number of cultural 
events and other activities outside the classroom, A "common 
place," containing student mail slots, was planned as a meeting 
place. 

With these purposes, the program was titled given the acronymn 
QUEST, Quality Undergraduate Education for Student Transfers, and 
was launched in the fall of 1986. 



NEW COURSES 

Following the delineation of the competencies to be taught by 
QUEST, a number of new courses were developed for the program: 

CHEM 118 (4.0) - Chemistry and Society 

-a chemistry course intended for the non-science major, 
relating the principles of chemistry to their social and 
cultural impact 



51 



QUEST, 2 



ENGL 114 (4.0) & ENGL 115 (2.0) - Composition courses 

-two new freshmen composition courses, divided into general 

writing, and research. 

HUMAN 128 (3.0) ^ Art and Music 

HUMAN 129 (3.0) - Literature and Theatre 

-two team-taught courses, relating each of the genres to 

each other and to the societies out of which they grew 

PHYED 166 (1.0) - Wellnes3/Golf 

PHYED 167 (1.0) - Wellness/Physical Conditioning 
PHYED 168 (1.0) - Wellness/Jogging 
PHYED 169 (1.0) - Wellness/Jogging 

-these courses teach an appreciation of physical well-being 
along with the skill of a sport that can use practiced 
throughout a lifeti-^r^e 

PSY 114 (1.0) Orientation 

-besides orienting the student to college, it helps him/^er 
explore possible majors, transfer universities, and careers. 

SSC 112 (3.0) Survey of the Social Sciences 

-team- taught by five instructors in sociology, psychology, 

geography and political science. 

SSC 114 (1.0) Social Effects of Technological Change 
-examination of the Interaction between technology and 
social changes 

In addition to the above, a workshop has been devel oned for those 
QUEST students who have not attained the rudiments of computer 
literacy through alternative means. 

During the first year of operation, we found that a number of 
students came to QUEST already having taken ENGL 110, a three- 
hour composition course, either during the summer preceding their 
freshman year or while they were in high school. Because of the 
credit hour problems — 6 hours ^£ composition being required for 
graduation — ENGL 114 and ENGL 115 were dropped from the QUEST 
program in favor of a return to the two three-hour courses, ENGL 
110 and ENGL 111. Actually, many of the ideas in the two courses 
designed for QUEST were adopted for the regular composition 
courses ENGL 110 and ENGL 111, rendering the original QUEST 
courses unnecessary. 

COSTS OF THE PROGRAM AND INCOME GENERATED 

Not counting the costs of classroom instruction, the expenses of 
the QUEST program last fiscal year were a little over $50,000. 
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1987-88 QUEST Costs 



Personnel 



Director and Assistant 


$19646 


Half-Time Counselor 


16840 


Student Helper 


2680 


Supplies and Materials, Tests 


$ 3659 


Brochures and advertisement 


$ 3000 


Orientation 


$ 1369 


Community of Learning 


$ 4000 


Travel 


$ 400 


Total 


$51594 



QUEST students are all enrolled in transfer-level courses for 
which we received last year the state reimbursement of 
$29 • 03/credit hour. If tuition is added to this amount, each 
transfer-level credit hour last year earned at least $57.03. The 
figures below are very conservative ones: they consist of QUEST 
enrollment at the end of the semester, after drops have been 
made; they do not include the income from lab fees (which are 
substantial); and they do not take into consideration summer en- 
rollment, likely for full-time students like QUEST. Even at that, 
the estimated income from courses designated as special QUEST 
courses is over $111,000, and that from all the courses taken by 
QUEST students during the regular academic year is over $377,000. 



Fall 1987 
Spring 1988 
Total Hours 

Reimbursement & Tuition 
Income 



QUEST Courses 

1351 hours 
606 hours 
1957 hours 
X $57.03 
$111, 607 



All Courses 

3761 hours 
2861 hours 
6622 hours 
X $57.03 
$377, 653 



ENROLLMENTS 

Students have been informed about the program in a number of 
way s . Attracting the interest of the media especial ly prior to 
its first year of operation, QUEST was explained on a number ot 
television and radio programs and in the local press. In the 
first couple of years, dinner programs were held about the pro- 
gram for high school counselors. An ICC counselor. Ken Williams, 
regularly visits high schools to inform students about QUEST as 
well as other college prog rams. 

Annually, QUEST sponsors a College Information Night, providing 
information to parents and students about such subjects as finan- 
cial aid, selecting a college, choosing a major, and career pro- 
jections. Now targeting high school juniors, last spring's 
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College Information Fair attracted about 250. 



Through these efforts, the program appears to be well-establish- 
ed. From the first year, we have recruited well over the 200 tar- 

llllL J p/Sn/l-p""* example, 280 students were 

listed on a 8/30/88 computer printout as QUEST students: 184 
treshmen and 96 sophomores. However, when a QUEST student is de- 
fn'"nnp?? °r i^actually enrolled during the current semester 

in gufcST classes, the numbers are a little lower — 243 as of 
August 30, 1988. 



Enrolled in QUEST Classes 



Freshmen 

Sophomores 

Totals 



FALL 1986 
9/5/86 • 

160 

160 



FALL 1987 
9/10/87 

166 
121 
287 



FALL 1988 
8/30/88 

167 
76 
243 



lir^no ? iQ«« %'"°''^ females than males in the program. In the 
spring of 1988, for example, 59% cf the sophomores and 62.5% of 
the freshmen were female. The majority of QUEST students are 
straight from high school, enrolled for full load of daytime 
classes. On an average, they are taking more than 13 credit hours 
each semester. 

Besides tending to be the traditional college-bound students 
many of the QUEST students appear to be from middle-class ho^es, 
where the parents are college graduates themselves and can afford 
to send their children away to school. From talking with the 
parents, I have the impression that the attraction of QUEST is 
that It will provide a quality general education, guidance in the 
exploration of life options, and a supportive environment in 
which their child will be treated as a unique individual. 

As indicated by the survey of counselors (Appendix A), the pro- 
gram IS well-known among high school students, and it appears 
that information about the program is now disseminated more by 
word-of-mouth through the students than anything we are doing. 

trinl^^^ Sllrci^^"^''^ °^ ''"^^ ^"^^^y °^ counselors from 33 high 
schools, QUEST appears to be a public relations success: 

The value of QUEST for your students - 

82% indicate "very worthwhile" (27) 
15% indicate "somwhat worthwhile" (5) 

0 indicate "not worthwhile" 

3% did not answer (1) 
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What are high school students' opinions? 

73% favorable/positive (24) 
9% mixed reaction (3) 

3% students have limited knowledge (1) 
3% counselor not sure (1) 
12% no answer (4) 

That the students in QUEST feel positive about the program, I be- 
lieve, is evidenced by the unsolicited testimonial they sent me, 
once they heard that the program was being evaluated (cf. 
Appendix B) . 



RETENTION 

Students in QUEST have significantly higher retention rates than 
do transfer students in general, as measured by the numbers from 
the fall returning to the College in the spring: 



Retention Rates from Fall to Spring Semesters 

Transfer Students QUEST Students 

F~Sp 1986-87 84% 89% 

F-Sp 1987-88 85% 93% 

The QUEST ers who entered the College in 1986 were also compared 
in terms of retention to 160 transfer students randomly selected 
by the computer. As you can see from these results, the retention 
rates for QUESTers over the two-year period is much higher than 
for the regular transfer students. Interestingly, the longer the 
t,tudents were at I.C.C., the more significant the differences in 
retention were between the^two groups. 

Semester QUEST Students Transfer Students 

Fall 1986 166 (100%) 160 (100%) 

Spring 1987 147 (86%) 135 (84%) 

Fall 1987 121 (73%) 88 (55%) 

Spring 1988 108 (65%) 78 (49%) 

Out of 267 QUEST students enrolled at the beginning of this fall, 
only 7 had withdrawn from the College as of November 11, the last 
day to withdraw from classes. 



In order to be designated "Quest student," the student must be 
signed up for QUEST classes each semester. In these terms, be- 
tween fall and spring of 1986-87, 41 students left the QUEST pro- 
gram (a retention rate of 73% within the program). Between fall 
and spring of 1987-88, 48 freshmen left the program for a reten- 
tion rate of 71% within the pr'-bgram. Following the 1986 class 
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through its two years, we find that only 43% of the original 
QUESTers took QUEST classes each of the fo ur semesters. 

According to the 16 QUEST faculty who were surveyed (cf. Appendix 
B, Item # 3), the a :tendance of the QUEST students in class was 
better than the usual rate. 

In attempt to find out what happened to the QUESTers who did 
leave I.C.C., we attempted this fall to contact either by mail or 
telephone all the members of the original 1986 class. Of the 140 
who did respond, 84 (60%) had already transferred, 34 (24%) were 
still attending I.C.C., and 22 (16%) were not attending school. 
Among the universities to which the QUEST students did transfer 
were ISU (41%), Bradley (13%), University of Illinois, Northern 
Illlinois, Southern Illinois, Eastern Illinois, Western Illinois, 
Illinois College, Grace College (Indiana), and Wheaton College. 



ACADEMIC PERFORMANCE 

QUEST has the same admission requirements as those for any Arts 
and Science curricula — a minimum ACT of 18 or better or a high 
school rank in the top half of the graduating class. As with the 
general college admission requirement, probational status is 
allowed for those who do not fulfil this criteria, but only for 
one semester. 

Even though there has been no attempt to "cream'' to put better 
students into the program, the in-coming QUEST students tend to 
have a higher ACT composite score than the other transfer stu- 
dents: 

Composite ACT Scores of Entering Freshmen 



QUEST Class of 1986 20 

1986 Transfer Freshmen 18 

QUEST Class of 1987 20 

1987 Transfer Freshmen 18 

QUEST Class of 1988 20 

1988 Transfer Freshmen Una vai lable 



On the other hand, the QUEST faculty assessed the students in 
QUEST classes as generally having the same level of intelligence 
as those in other transfer classes (cf. Appendix C, item #2). 

The CPA's of the first QUEST class, that which entered the college 
in the fall of 1986, was compared with a random, computer-selected 
group of 160 transfer students who also entered I.C.C. in the fall 
of 1986. As you can see from the figures below, the QUEST students 
had higher cumulative CPA's each semester. 
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Cumulative GPA 



F 1986 



S 1987 



F 1987 



S 1988 



1986 QUEST Class 2.66 
1986 Transfer Class 2. 47 



2.72 
2.44 



2,69 
2.52 



3.03 
2.80 



Of the 43 sophomores exiting from QUEST with 50 hours or more in 
the spring of 1988, over 95% reported a C or better average and 
over half report a B or better average: 

Sophomore Self -Reported Cumulative CPA's, Spring 19 88 

GPA RANGE # Sophomores % Sophomores 



0.00-1.99 
2.00-2.49 
2,50-2.99 
3,00-3.49 
3.50-4.00 



2 
5 
11 
13 
12 



4.7% 
11.6% 
25.6% 
30.2% 
27.9% 



To assess growth of QUEST students in general competencies, we 
had intended to use the COMP test, a three-hour standardized test 
put out by ACT to measure mastery of general education skills and 
knowledge. Although with some effort we have been able to induce 
in-coming freshmen to take the test, we have not been so fortun- 
ate with exiting sophomores. The testing last spring was done in 
such conditions and the results so spotty that ACT has advised us 
to try again this coming spring with graduating sophomores. 

In lieu of standardized testing, we have been dependent upon 
anecdotal information supplied by the instructors of QUEST 
classes, and these have been generally positive, especially about 
the QUEST students' active participation in class, their critical 
thinking, and problem solving skills. At a meeting this fall, the 
QUEST faculty generally found the QUEST students more inquisi- 
tive, more spontaneous, and more supportive of each other's 
efforts (cf. Appendix D). 

In response to a questionnaire in the spring of 1988 (cf. 
Appendix E), 43 sophomores with 50 credit hours or more indicated 
that most of them thought that they had grown significantly in 
most of the competencies for which the program was designed. 

As QUEST students entered the program, we asked them to assess 
their competencies in the areas we intended to teach. Then at the 
end of their sophomore year, we asked them to assess their abili- 
ties in terms of the same competencies. We also asked a control 
group of non-QUEST students to do the same as they entered and at 
the end of their sophomore year. (See the summary sheets in 
Appendix F). 

^•'hereas the non-QUEST students hardly changed at all in their 
assessment of their abilities after two years of education, the 
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catfLr?!f-^"'? indicated a dramatic improvement in most of the 
nn^nfnn ^^"^^^^l^^^^^^Y ^ the QUEST students also had a lower 

thardL\h' t^^^^^^^' they started their program here 

than did the freshmen in the regular transfer program. 



Pre-QUEST Post-QUEST 

% Respon ding "Good" or "Very Good" 

49% Good/Very Good 65% Good/Very Good 
^7% 57% 



34% 



51% 



Writing Skills 
Speaking Skills 
Mathematical Skills 

Understanding 
Natural World 
Society 

Cultural Heritage 

Objectivity 
Self-Esteem 
Civic Responsibility 
Take Risks & Respon- 

bility for Acts 
Leadership 

oJ^^Il^L^''^^^ figures indicate that the QUESTers achieved mastery 
iLlt ";P^^^""^« -"^y be open to question. However. I do be- 
aid Ln students felt more positive about their learning 

.h^ ^ positive about themselves as the result of beini 

m the program. ^^exug 



36% 


51% 


39% 


60% 


50% 


65% 


57% 


68% 


71% 


81% 


68% 


77% 


63% 


85% 


49% 


64% 



INTEGRATION OF T.F.ARNTTJn 

As part of the attempt to integrate the learning of the students 
a number of team-taught courses were created for QUESt! hSmaN US 

^ey 0% Socia\''.™'' J!:^^'" Literature, and SSC lU S r- 

vey of Social Sciences. This last course involves five different 

geogra"ohv":nd"nof'.''%''' °' sociology, psychology. ecLo^ s! 
geography and political science. Each unit taught in SSC 114 is 

a classTrioS"''r'" discipline, but at the Ld If each ^i ! 
discipline to%S«^ ? perspective of that 

discussion, sn.i Sometimes, this involves a panel 

facu?^v A* ^"J^^^-"^^'.^ group activity involving students and 
dix '"'"J ^"^^^ ^^^"l^y discussion (cf. Appen- 

tegratlon redesigned to provide even more in- 

ll.lll team-taught courses, all the members of the team 

tllllt u^^" participate in each of the class sections. Each 

semester, the instructors of the QUEST-designate d classes mee^to 
discuss their course material and how thi. material can be relat- 
ed across classes. The research paper assigned in ENGL III is 
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also used for HIST 118, a Western Civilization course taught the 
same semester. uaug^u tne 

In response to a questionnaire distributed last spring ( cf . 
Appendix C), some of the QUEST faculty indicated that they did 
not make any special effort at relating material to other 
courses. Likewise, the graduating QUEST students who were survey- 
ed (cf. Appendix E) , also found the attempts to relate the 
courses less than frequent. 

Relating QUEST Courses 

Closely Related 3 (7%) 

Somewhat Related 37 (86%) 

Never Related 3 (7%) 

A majority of the students (61%) did find that team-teaching en- 
hanced their learning. 

A group of faculty who met this fall to discuss the program did 
cite a number of successes in their efforts at integrating learn- 
ing (cf. Appendix D) . They did suggest that in order to facili- 
nn^cT^"^^^'^^^^°" disciplines the assignment of faculty to 

QUEST sections be made for a three-year period and that greater 
coordination be provided among those teaching in the program. 

The coordinator of the program, John Beaupre, also interviewed 
most of the QUEST faculty as well as some of the faculty not in- 
volved in the program for their perceptions. John also observed 
many of the QUEST classes. From these observations, he saw little 
coordination of actual assignments between classes. In the inter- 

faculty also indicated that some of the team-teaching 
in QUEST was serial teaching," each teacher covering his own 
material, one after another, with little integration b-^ween 



ACTIVE MODES OF LEARNING 

According to their responses on a questionnaire last spring (cf 
Appendix C), the QUEST faculty did not do anything appreciably 
different in their classes to involve students more fully. On 
that questionnaire, a majority of faculty said that students were 
given about the same opporcunity for discussion in the QUEST 
classes as in regular classes. About half (56%) felt that QUEST 
and non-QUEST students were about equal in their willingness to 
participate in class, while a significant minority (25%) felt 
^Ij^^nUSfT*^ students were more willing. The majority reported that 
the QUbbl students were given about the same amount of 
responsibility for the choice of activities in the course 
Finally, more than half felt that there was no dif f erence ' in 
^ °5 ^"^^^^^ '"O'^es of learning between their QUEST and 

non-QUEST classes, while a little over 30% said that there was 
more use of active modes of learning in their QUEST classes 
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These responses are somewhat contradicted by the reactions given 
6nFqf% 'i'i'^ meeting this fall (cf. Appendix D). Most of the 
QUEST faculty at that meeting reported that students were very 
^ctively engaged in their learning. As reported by its instruc- 
the chemistry class was conducted principally through the ' 
method of answering questions and issues raised by the students. 
The subgroups comprising the Survey of Social Science class work- 
ed cooperatively on an exercise following each unit and then pre- 
sented the results to the larger group. 

The responses of the survey of QUEST graduates (cf. Appendix E) 
also provide a third source of information regarding the amount 
of active involvement. Over 37% of the students reported that 

Siven more opportunity for in-class discussion in 
QUEST sections, whereas 58% said that they had been given the 
same. 42% indicated that there were more activities and group 
projects, while another 42% also said that there were the same 
amount of such activities. 72% said that there had been the same 
amount of formal lecture as in the regular classes. ,37% reported 
that they had been given more opportunities to make decisions for 
the direction of the class, while 54% indicated that they had 
been given about the same number of opportunities. 

Finally, in his observations of QUEST classes, John Beaupre "did 
see many active modes of learning. Most classes had ample dis- 
cussion time, some classes had individual student presentations, 
others had group presentations, and one class had small group 
discussions. The variety of techniques offered students many op- 
portunities to interact with teachers and fellow students." 

One of the reasons for the contradictory testimony may be due to 
the faulty way we asked the question of faculty, who might be 
reluctant to admit that they provide more active learning in some 
o^ their classes and not in others. Or the explanation may be 
simply that in some QUEST classes students are given more active 
modes of learning whereas other QUEST classes are taught in the 
same manner as any regular section of the same course. 



COMMUNITY OF LEARNING 



xi main purpose of the QUEST program was to establish "a community 
of learning, a sense of group among students and faculty. All 
the evidence points to a great success in this area. 



According to the student questionnaire of graduates (Appendix E), 
about 77% of them attended the orientation to the College provid- 
ed by the QUEST program at the onset of their freshman year. Over 
29% found the orientation "very useful," 65% found it "somewhat 
useful, and less than 6% found deemed it "not useful." 
In addition to the orientation session provided to all incoming 
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QUESTers, some of them have also enrolled in a one-hour orienta- 
tion course that is especially useful to the undecided student in 
exploring possible majors and career choices. QUESTers are also 
offered group advisement sessions prior to registration each sem- 
ester. These are well attended during the students' first year, 
but less so as they become more confident and independent. The 
faculty and department chairs who have participated in these 
sessions have found them to be not only helpful to the students, 
but also a more efficient form of advisement. 

One atipect of the community of learning that does not seem to be 
working well is the system of faculty/ staff mentors, as remarked 
by a number of faculty in interviews with John Peaupre* In the 
survey of them, a fifth of the sophomores report having had no 
contact with their assigned mentor. 

21% - had contact with me r tor more than 10 times 
12% - had contact with mentor 6-10 times 
47% - had contact with mentor 1-5 times 
20% - had no contact with mentor 

On the other hand, the common room provided for QUEST is exceed- 
ing the expectations for its use. Besides being observably 
crowded during the week, the students also reported on the full 
utilization of the student lounge (cf. Appendix E): 

40% used the lounge more than once a week 

32% used the lounge once a week 

26% used the lounge once a month 
4% did not use the lounge 

As part of the community of learning, QUEST has sponsored student 
attendance at approximately 70 performing art events throughout 
the community (cf. Appendix G) . These include performances by the 
Civic Opera, the Peoria Players, the Amateur Musical Club, and 
most presentations at I.C.C. As can seen from the figures below, 
these opportunities were fully utilized: 

Tickets Available Tickets Used % Used 



The sophomores also reported attendance at cultural events: 

19% attended more than 10 events 
33% attended 6-10 events 
45%attendeQl-5events 
2% (one student) did not attend any events 

The QUEST students have not been passive recipients of the bene- 
fits of the program^ Knowing each other and therefore feeling 



12/86-6/87 
9/87-6/88 
Total 



169 
437 
606 



136 
372 
507 



80% 
85% 
84% 
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comfortable and secure at the school, they have been auick to 
organize and initiate activities of their own Through ^hp.° , 
visory committee, they have orsanized ul^ a /''''°"8h their ad- 

dances, for the coxieg^, jjMsJL tittiii' iz^xiriii' 

■On'"he'ir"or' 5^-.^,-?^ ^° Chicago, a'nd two't^l^s to S 7 ^'ouis 
CoiItIaI °^"'.^hey are presently organizing a ski trip to 
Colorado During their first semester of operation, they initiat 
^l^T^^^^'^ly filled with special recognition fo^ 

and trl%f" informatio'h about the program, campus aJJiviJies 
and transfer institutions. Being organized, they have been fble 

tloTelll "l^UT.ll °" ''"'^"i iovernm;nt. Ind for the" p 

two years, they have won the canned food drive. 

for'mef wit'hin'SuEsI""' activities, many smaller groups have 

su?e to see! ^ ' P^"'" °' 8°°^ «^hat is a piea- 

effect^;n^?L?^ «^ felt that QUEST had some positive 

effect on their social life during their years at I.C.C. 

~ SH?^"^ ^ 2^^^^^ of an effect 

74% - QUEST affected social life somewhat 
'/o - QUEST had no effect on social life 



CONCLUSIONS AND RECOMMENDATIONS 

L'..."^" ^^1""' °^ public relations. I believe that QUEST has been a 

is L'ld'in hHh" ''"^'k^'k ^^11 '^-^ - the "rea Ld 

Itudllt ^ P"^^ ''^ ^^^^ ^^hool couselors and 

fJo^r^ Moreover, partly as the result of the initial publicity 
kind of stu;e'r\j" -dia. partly as a result'of he ' 

ce^^r h^-:erTp%^sJ:i^e-fe^^liJ^^^^ 

; oVt aL-er^-^?-- 
more powerful causes of the enrollment shift to our bacca?au^;ate 

— ^ QUEST^pr^traT^Jd 

r;r!%r'^!""^ ^"^^"^ ^ significantly better retention 

race than does the regular transfer program. I believe Jhis Js 
due to two qualities of the program: uexieve cms is 
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(a) Through a systematic orientation and many supportive 
services, the student gets to know the College and its 
resources. As one faculty member put it, "The Quest students 
seem to be more in tune with I.C.C. procedures." Ironically, 
as he becomes more comfortable, he also becomes more 
independent and better guided by himself, so that some 
faculty have concluded that this aspect of the program is 
needed by freshmen only. 

(b) Through the community of learning, the student build s 
relationships with others and thereby to the College, where 
he feels he "belongs." 

I concur with the faculty feeling that these benefits should also 
be extended in some manner to other T.C.C. students with the pos- 
sible general improvement of retention at the College. 

3. QUEST has effect upon the curriculum in a number of ways. 
First, it has directly stimulated the creation of a dozen new 
courses. Some of these, such as ENGL 114 and ENGL 115, and parts 
of others have been incorporated into regular transfer courses. 
Moreover, some of the counseling procedures and recruiting tech- 
niques first used in QUEST have been adopted by Adult Re-Entry 
and the Admissions office. 

In the development of the program and the identification of the 
competencies, basic questions of the purposes and purposes of 
general education were addressed by the faculty and can now be 
more clearly articulated to students. In this light, the experi- 
ence of QUEST should provide a basis for the general education 
review now being mandated by the State. 

4 . There is evidence, most strikingly in the pre- and post- 
assessmenLs of their competencies, that QUEST makes students feel 
positive about their learning about themselves. Perhaps as tiie 
result of this positive feeling, the QUEST students seem to be 
more enthusiastic and active in the classroom. We should in- 
vestigate ways that similar ends can be accomplished for other 
students at I.C.C. 

5. The most difficult aspect of QUEST to implement and the most 
difficult to evaluate has been the changes it was intended to 
make in teaching methods — specfically what has been termed "the 
integration of learning" and "more active modes of learning." 

(a) Al though there is evidence of some attempts at relating 
disciplines to each other, my conclusion is that not enough 
has been done to help the student integrate knowledge. One^ 
of the obstacles to this is the scheduling of different 
faculty to teach the same QUEST classes. I intend to ask the 
chairs to seek faculty who are interested enough in the 
program to commit to a three-year stint of teaching QUEST 
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courses. With a stable cadre of instructors, meeting on a 
regular basis under the guidance of the program director, I 
believe particular plans for cross-referencing between 
classes can be achieved. This commitment is especially 
important in the team-taught courses, where replanning and 
restructuring may be necessary to achieve true integration. 
To a remarkable extent, this was already achieved this past 
summer in the Survey of Social Science, where five dedicated 
instructors spent many hours planning the course. 

(B) The efforts at active modes of learning, I believe, have 
been ?ore successful, although this too is a mixed bag. With 
the same commitment as outlined above and the consequent 
stability of faculty, I would institute a series of 
in-service programs for new faculty taught by those who have 
achieved true participation in their classrooms. 

6. The mentor program needs to be studied closely and either done 
away with or radically redesigned, perhaps by basing it upon a 
smaller group of more committed faculty and staff. 

7. I don't believe we yet hava sufficient evidence to answer the 
question of whether QUEST students are learning more than 
students in the regular transfer program. One class of QUESTers 
consistently achieved higher cumulative grade point averages, 
but, as indicated by the higher ACT scores of in-coming QUESTers, 
their grades may be the result of native ability. There is no 
denying that those finishing QUEST felt very positive about their 
mastery of the competencies taught by the program. However, this 
IS hardly conclusive. I would like to make a longer term 
comparative study. Also for more solid data, I would like to find 
a way of enticing sufficient numbers of QUEST and non-QUEST 
sophomores into taking the ACT COMP test. 

In short, I would like the QUEST experiment to continue. 



Ron Holohan 
December 1988 
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1987 - 1988 

Schools and counselors interviewed 
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Report of High School Counselor Interview 
with QUEST Representative 



"IGH SCHOOL . PRINCIPAL 



A^^^^'^SS COUNSELOR 

^^■^^ ZIP CODE TELEPHONE . 

1. How many students are in your graduating class? 



2. What do you feel are the current needs of your students that 
perhaps, the Quest program at ICC could help fJInill? ' 

your^s^Jdentsr' ""^^ °^ ^"^^"^ P'-°8'-^'" 

a.) very worthwhile b.) somewhat worthwhile c.) not worthwhile 

a. ) Upon what is this opinion based? 

b. ) What are your students' opinions? 

4. What would you recommend that we do to enhance the program? 

5. Do you feel a "College Information Fair" is worthwhile? 
a.)very worthwhile b.)somewhat worthwhile c.)not worthwhile 

a.) For juniors, seniors or either? 

i^^^ ^""^^^ °^ '^he most value to parents 

and/or students? (Last year we covered application, choice of 
college, financial aids, and career futures.) 

most h;lpfl;i? ^"^^^ ''""^^ ^°^^"8e Information Fair be 

6. Do you have any questions about Quest? 



7. When would it be convenient for our staff to make a 
presentation to interested seniors at your school? 
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RESULTS OF HIGH SCHOOL COUNSELOR INTERVIEWS* 
1987-1988 



QUESTION 1. How many students in graduating class? 

Response ^un,ber Giving Response 

less than 50 8 (2^^ 2%) 

Vr.:^^t 6 (l8.*2St) 

100-199 6 (18.2X) 

200-299 6 18.2X 

300-399 5 (15.2X) 

more than i|00 2 ( 6.1 J) 

QUESTION 2. What are the current needs of students that QUEST could fulfill? 

^®sP°"se Number Giving Response 

help with career choices 10 (29. ^IX) 

transfer help 12 (35*01) 

group identification 5 (15.*0X) 

give personal attention 2 ( 5.9%) 

information on financial aid 2 ( 5.*9X) 

foster awareness of other programs 1 ( 2,9%) 

study skills 1 ( 2.9%) 

help with undecided majors 1 ( 2.9%) 

QUESTION 3. What is your opinion about the value of the QUEST progran for 
your students? 

Response Number Giving Response 

very worthwhile 27 ( 825t) 

somewhat worthwhile 5 (1555) 

not worthwhile 0 

no answer ^ ( 3%) 



QUESTION 3a: Upon what is this opinion based? 

Response Number Giving Response 

current QUESTers' comments I3 (113. bj) 

QUEST reps, and presentations n (26,7%) 

own observations 3 (10%) 

no answer 2 ( 6 1J) 

knowledge is limited 1 ( 2,3%) 




•Note: 33 high school counselors were interviewed either at the time of a 
presentation or via a phone interview. 
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QUESTION 3b; What are high school students » opinions? 



Response 

favorable/positive/good 

no answer 

mixed 

counselor not sure 

students have limited knowledge 

QUESTION H: What would you recommend we do 

Response 

no answer 
keep as is 

make public more aware of QUEST 
counselor answer not applicable to 
question 
career testing 
give one hour credit 

QUESTION 5: Is a "College Information Fair" 
Response 

very worthwhile 
somewhat worthwhile 
no answer 
not worthwhile 

QUESTION 5a: Is a "College Information Fair" 
seniors, or both? 

Response 

juniors 
seniors 
both 

no answer 



Number Giving Response 
24 (70.6?) 



(14.7?) 
( 8.8?) 
( 2.9?) 
( 2.9?) 



to enhance QUEST? 

Number Giving Response 

11 (34.4?) 
10 (31.3?) 
6 (18.8?) 

3 ( 9.4?) 
1 ( 3.1?) 

1 ( 3.1?) 

worthwhile? 

Number Giving Response 

25 (75.8?) 
6 (18.2?) 

2 ( 6.1?) 

0 

worthwhile for juniors, 



Number Giving Response 

3 (8.8?) 
1 (2.9?). 
25 (73.5?) 
5 (14.7?) 



QUESTION 5b: What topics would be most valuable to parenteS/st-udents? 



Response 

financial aid 
career futures 
college choice 
major choice 
application process 
no answer 

transferring process 
remedial programs 
social factors 
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Number Giving Response 

23 (69. 7J) 
21 (63.6J) 

8 (24.2?) 

5 (15.2?) 

4 (12.1$) 

3 ( 9.1?) 

1 ( 3%) 

1 ( 3%) 

1 ( 3%) 



QUESTION 5o: When would "College Information Fair" be most helpful? 



^®^P°"s^ Number Giving Response 

18 (54. 5X) 

spring 6 (18.2J) 

either 6 (18.2J) 

no answer 3 ( g^ij) 

QUESTION 6: Uo you have any questions about QUEST? 

Response Number Giving Response 

"° 26 (81. 3X) 

no answer n (-12.5J) 

need more information 2 ( sisj) 

yes: What is the maximum number of students QUEST can accomodate? 
What will be our selection process if applicants exceed this number? 



QUESTION 7: When is a convenient time for our staff to make a presentation to 
your students? 

^®^P°"se Number Giving Response 

^^^^ 11 (33.3%) 

spring 7 (21.2%) 

no answer 7 (2^,2%) 

anytime 4 (12. ij) 

either fall or spring 2 ( 6!l%) 

call to arrange 2 ( 6^1%) 
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Students for Quest 
P. 0. Box 5274 
Morton, IL 61550 

December 14, 1987 



Dean Ronald Holohan 
Liberal Arts and Sciences Division 
\ Illinois Central College 

East Peoria, IL 61635 



Dear Dean Holohan: 



As finals week draws to a close, students and faculty both look 
forward to a full night's rest with grateful anticipation. For 
many of us Quest students, this week offers a last chance to 
demonstrate that we have met with the demands set by our course 
of studies. This evaluative process, however, is more than a pat 
on the back or a slap on the wrist: the rer siting grades will 
offer us feedback which will serve to guide our future actions as 
we attempt to maintain high academic performance and become 
contributing members of the community. 



Those of us who are communicating with you are attempting to 
offer the college a similar evaluation which we hope will prove 
helpful to those who are shaping the future course of the Quest 
program. We would like to express our support of its innovative 
objectives and acknowledge specific aspects of the program which 
we feel are crucial in promoting those objectives. 



Quest has approached the subject of academic climate with a 
unique and succesful method of promoting informal socializing 
between student and teacher. The benefit of this process has 
been a greater sense of shared mission among the student and 
faculty group as a whole. 



Quest shows an active concern for the personal development of the 
student. As we struggle to meet the demands of our studies we 
are offered the compassionate guidance of a personal advisor. 
Pew standard guidance counselors can claim the impact of those 
who serve as mentors in the Quest program. 
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The Quest curriculum focuses on preparation for continued study 
m a broad liberal arts environment. As we participate in each 
Quest course, we are better able to view all the disciplines as 
they relate to each other and to our own futures. We are offered 
the opportunity to explore our individual identities and to 
become aware of our own values. We feel more completely prepared 
to enter into the larger community beyond our own campus. 
Team-taught courses and an integrated curriculum are 
indespensible in promoting a liberal education. 



The feeling of community among Questers, unique among icc 
students, evolves from the sharing of scholastic experiences 
among a small core of students who meet upon common ground. The 
adherance to a group program of studies promotes mutually 
supportive behaviors among the Quest "family" that are not found 
outside of this program. 



We realize that few of these objectives are shared by all of 
those people who bear responsibility for determining the 
educational direction of contemporary colleges. We know that 
some object to the reform-oriented programs that are offered by 
Quest. We believe, however, that the program has proven its 
worth. We acknowledge that we gain from the departure from the 
standard programs which are favored by those with a more 
conservative attitude. The change is an adventure and a risk 
because it is new. Yet we feel that it is an adventure that 
offers a great reward and is a risk well worth taking. 




ERIC 



APPENDIX C 



74 



ERIC 



6/21/88 



Appendix CI 



RESULTS OP QUE-ST FACULTY OUESTIONNAIRE * 
1987 — 1988 



QUESTI ON 1. Title and semester of class taught. 



QUESTION 



2. Did QUEST students seen to have more cr less intelligence than 

students from & regular section class composed of transfer students? 



RESPONSE 

more intelligence 
same intelligence 
less intelligence 
Ro answer 



NUMBER GIVING RESPONSE 
0 

13 
2 
1 



QUESTION 3. Was QUEST student attendance hiaher than attendance in ncn-QUEST 
classes? 



RESPONSE 
higher 
same 
lower 



NUMBER GIVING RESPONSE 
11 

1 



QUESTION 4. Did QUEST student attitudes seem to be different from non-QUEST 
student attitudes? 



RESPONSE 
no different 
somewhat different 
very different 



NUMBER GIVING RESPONSE 
1 
15 
0 



*NOTE: 16 Instructors responded to questionnaire 
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5. Were the QUEST students more prepared or less prepared for class than 
the usual non-QUEST group? 

NUMBER GIVING RESPONSE 

more prepared 2 

same 2q 

less prepared * 2 

no ansv/er 2 

6. Did you relate subject matter in ycur QUEST course to the s'ubject matter 
in other courses so that students could carry-over what they learn in one 
class to another? 

'^^SFONSE NUMBER GIVING RESPONSE 

considerably 3 
occasionally 8 
seldom 2 
no ansv/er 3 

7. If you used team teaching in your QUEST courses, did you feel it enhanced 
learning? 

RESPONSE NUMBER GIVING RESPONSE 

did enhance learning 3 

did not enhance learning 3 

interfered v/1th learning 0 

no answer 1q 



8. In comparison with non-QUEST classes you have taught, were students given mor^ 
or less opportunity for discussion in the QUEST classes? 

RESPONSE NUMBER GIVING RESPONSE 

more opportunity 2 
same opportunity n 

less opportunity 7S ^ 
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QUESTION 9. In comparison with non-QUEST classes you have taught, were your 
QUEST students willing to participate in class discussion? 



RESPONSE 
more willing 
same 

less willing 
no answer 



NUMBER GIVING RESPONSE 
4 
9 
2 
1 



G' J EST I ON 10. In comparison with non-QUEST classes you have taught, did your 
QUEST students have more or less responsibility for the choice 
of activities used in the course? 



RESPONSE 

more responsibility 
same 

less responsibility 
no answer 



NUMBER GIVING RESPONSE 
1 

14 
0 
1 



QUESTION 11. In comparison with non-QUEST classes you have taught, was there more or less 
use of active modes of teaching in your QUEST cUsses? 



RESPONSE 
more use 
same 
less use 
no answer 



NUMBER GIVING RESPONSE 



QU tSTION 12. In comparison with your non-QUEST students, did ycu have more or less 
contact outside of class with the students from your QUEST classes? 



RESPONSE 

more contact 

same amount of contact 

less contact 
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NUMBER GIVING RESPONSE 
3 

13 
0 
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^^^^^ OU%S?'n««"L°il': IT'^"^ questionnaire in which your ' 

QUEST classes were different from your hon-QUEST classes? 

^^^PONSE NUMBER GIVING RESPONSE 

no answer g 

answer not applicable to 3 
question 

* 

more adult learners needed 2 
assigned research paper 1 
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NOTES FROM MEETING OF QUEST FACULTY 
11/05/88 



MIKE SVOB had a negative mindset toward teaching QUEST before 
teaching in the program. From what he had heard about the program, 
he had expected to have problem controll\no classroom, had expected 
an elitist attitude, a clique. But from hi^ experience, he came to 
feel that the students are a "nice bunch of kids," "very hardworking 
bunch." Even took some on a couple of canoe trips. 

Mike did still wonder from a ph?:lo5ophical point of view 
whether the sheltered type of experience they are given in the 
program, with the special privileges, might serve them ill in the 
future as they try to adapt after transferring. 

RON HOLOHAN pointed out that from initial data, it appears that 
the QUEST students actually transfer earlier than others. Moreover, 
they have taken over the leadership of SGA and there have been 
many examples of their taking initiative. From these incidents, Ron 
posed the possibility that the QUEST students may be even more 
confident and independent to meet new challenges. 

MARIEA DENNISON preferred teaching QUEST students than other 
transfer students. Questers tend to be more spontaneous. 

BROOKS MCDANIEL saw the need for a common experience of 

shared classes in order to create a real community of learning. 

BARB HARTNETT believed that the large Social Science class makes 
possible the bonding between group members. 

KEN WILLIAMS reported that the ties among the students go beyond 
the classes and remain even after they drop the classes. 

RICH HOFFMANN said that his QUEST classes were so much 
different from his regular transfer classes, that they were so much 
more fun. Part of this exuberance he attributed to the fact that the 
students know each other and feel comfortable, and part of it he 
saw as the result of relating chemistry to their everyday life. 

BILL KIEPEL saw the essential value of QUEST program as an 
orientation to college. He suggested that students be put in QUEST 
classes during their freshman year, but after that, that requirements 
be loosened up. He saw the need of getting everybody together at . 
the be^^inning of their years at I.C.C. 

He also saw the need for department chairs to schedule the same 
instructors for QUEST classes so to promote the efforts at 
integration between classes. He thought t';at each instructor should 
be given a three year appointment to teach a QUEST course. 

The group concurred on the need for faculty who are truly 
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interested in the program as well as the need for someone to 
coordinate the faculty to promote integration* 

On the question of whether QUEST students are learning more, MIKE 
SVOB said that the QUESTers in his composition course are either 
sharper or are more inquisitive because of the atmosphere, knowing 
and feeling comfortable around each other* 

MAX MAYES found the QUEST students in his P*E. class "clannish," 
One of his classes even went to lunch together* In comparison with 
his regular classes, the QUESTers were not much different, except 
perhaps that they contained a "higher percentage of poorly skilled 
people . " 

RICH HOFFMANN finds the QUEST students more animated and 
curious than students in his other introduction classes. The 
QUESTers ask the right questions and he provides the information. 
Not as many facts may be covered, but their understanding is 
deeper » 

MIKE SVOB found the students more spontaneous, "almost an 
extension of the spirit of high school," while at the same time, they 
are also hardworking. They tend to more active because they feel 
more comfortable around each other. Mike relates composition to 
their other classes by having them choose paper topics based upon 
what they are learning in other classes. 

CLIFF OZMUN and MAX MAYES found little difference between the 
QUESTers and their regular P.E. classses, except that the QUESTers 
know each other and so have more interaction, "at times a Tuesday 
afternoon social." The talent level in the QUEST classes are not as 
high as in some of the other P.E. classes, taken as electives by 
students. Max finds that the students really enjoy the "wellness" 
section of the course taught by Ken Williams. 

MARIEA DENNISON felt somewhat guilty about the art/music class 
she team-taught. The problem was that the class seems too 
ambitious, trying to cover too much material in both subjects. Little 
time was left for student participation, active modes of learning. 

BARBARA GREENBERG agreed with Mariea's assessment of the 
art/muic course. There is the potential for a great course, but it 
needs to be restructured — more ot an overview. As it is there is 
not enough time to handle all the material and still stimulate 
creative thinking . 

BETTSEY BARHORST finds that all speech classes, QUEST or not, 
are a'-tive and participatory by their nature. She did find the 
QUEST students to be more motivated, perhaps because of the 
support of a community of learning, and more willing to relate their 
studies to other subjects. 

BARB HARTNETT tries to te-nch values as well as material in the 

Survey of Social Science classes. The course involves basic principles 
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of political science, economics, sociology, geography and psychology, 
and is taught by five different instuctors from tne disciplines. Unlike 
other social scienc classes, in " ^-ns students ara encouraged to 
make value judgments on such mf forms of government, 

economic systems, etc. The cl^-j^t based upon the competencies 

intended to be taught in QUEST. AcvxVities involving writing, 
speaking, critical thinking, group work are plannr-d into the lessons 
for the class. The class is divided into small working groups, who are 
to a degree responsible for some of the points earned by each in the 
course. At the end of each segment, the group completes an exercise 
that relates the discipline that has just been completed to the 
others. In these ways, the student is a more active participant as 
well as integrating his learning. 

In Barbara's opinion, the students in the Social Science Survey 
learned more than the students in an ordinary section of ?sych 110. 

BETTSEY BARHORST has her QUESTers in Speech use topics from 
the Survey of Social Science for their speeches. She believes much 
more could be done to correlate what is done in the Speech class 
with what is done in composition. 

It was suggested that possible topics be sent out from the Social 
Science class for speeches and compositions. 

In his class, BROOKS MCDANIEL makes many references to general 
knowledge of science, literature, etc. in order to relate learning. 

MARIEA DENNISON found that for team-teaching, much more 
planning time is needed. She suggested that the partners in 
team- teaching should not be switched and that they should have 
ample notice about their assignment so that they could plan out the 
material . The present Art/Music Humanities class is taught serially 
and structured by history, which is not the best organization ^or 
music. Mariea also found a problem with teaming a full-time faculty 
member with a part-time faculty. Both Mariea and Barbara 
Greenberg suggested that the course be restructured along art/music 
appreciation with greater integration of the subjects. 

BROOKS MCDANIEL spends more time in his QUEST philosophy class 
with small groups. The groups don't cover as much material, but go 
into the material more deeply. The QUESTers spend more time 
interacting. ^Tending to be more involved in their studies, they take 
on greater problems and do not give up. 
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Instructions 

Use a #2 Pencil only* 



SURVEY OF SOPHOMORE QUEST STUDENTS 
43 Responses 
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Record your Social Security number in the identification number field in t^)e tower left corner of the answer 
sheet* We need your Social Security number to understand your responses in the context of your course 
work, demographics^ and other student related information. Your individual responses will be held in the 
strictest of confidences* 

Section 1 

Record your responses to the following questions in the appropriate Qircle on the answer sheet* 



3. 



4. 



7. 



9. 



What semester and year dd you join QUEST? 

a.)Fair86 9 5 * 3% b.) SprSrsg '87 4.7% 

Number of transfer credit hours completed: 

a.) less than 64 hours 58*1% b.) 64 hours 25.6% 

c.) more than 64 hour» 16 • 3% 

Cumulative grade point average: 

a.) 1.99 or lower 4.7% b.) 2.00 13 2.49 1L6% 

c.) 2.50 to 259 25.6% d.) 3.00 to 3.49 30.2% 

e.) 3.50 to 4.00 27.9% 

How much has GUEST affected your social life? 

a.) a great deal 18.6% b.) somewtiat 74.4% 

c)nane 7.0% 

How much time have you spent in the GUEST lounge? 



b.) once a week 

' 30.2% 



a.) more than once a week 

39.5% 

c.) once a month d.) not at all 

25.6% 4.7% 

How many cuftural events have you attended in connection with 
GUEST? These wouM Include free tickets to the PAC and CIvto 
Center activities, as well aa Brown Bag-it sessions, social evcnta, 

trips, etc. 

a.) more than ten b.) six to ten 

19.0% 33.3% 
c.) one to five d.) none 

45.2% 2.4% 

DkJ you attend the GUEST Orlentatio.) Day heM the week b^^fore 
you began classes as a freshman? 

•.)y«s 76.7% b.)no 23.3% 

If you did participate In the GUEST Orientation Day. how useful 
was.it In preparing you for college? 



a.) very useful 

29.4% 

Have you applied for transfer 



b.) somewhat useful c.) not useful 

64.7% 5.9% 

ar to a four- year institution? 



a.) yes 86% b.)no 14% 

10. Have you been accepted to a four- year institution? 
a.) yes 85.4% b.)no 14.6% 

11. During your time as a GUEST atudent, how many times did you 
meet with or have written contact with your mentor? 



a.),more than ten times 

20.9% 
c.) oiM to five times 

46.5% 



b.) six to ten times 

11.6% 

d.) nor)e 

20.9% 



12. Did the teachers of your GUEST courses relate the course matter 
toother courses? 

a. ) closely related siisjects 7% 

b. ) related subjects somewtiat 86% 

c. ) never related subjects 7% 

13. Did the team teachirg used in the GUEST courses you have 
taken enhance your teaming? 

a. ) enitanced learning 61% 

b. ) dki not enhance learning ^9% 

c. ) interferred with learning 10% 

14. In comparison with non-GUEST classes you have taken, were you 
given more or less opportunity for ln*class discussion in the 
QUEST classes? 

a.) more opportunrty 37.2% b.) same amount • 
c.) lass opportunrty 4 . 7% 

15. In comparison with non-GUEST classes you have taken, did the 
GUEST classes use more or less formal lecture? 

a.) more lecture ^ * b.) same amount of lecture 72.1% 

c.) less lecture 17.6% 

16. In comparlaon with non-GUEST classes, were there more 
activit^os and groi^ projects in the GUEST classes or fewer? 

a. ) more activities and group projects 42% 

b. ) same amount 42% 

c. ) fewer activities and group projects 16% 

17. In comparieon with non-GUEST classes you have taken, were you 
given more or less opportunity for class oriented decisions (input) 
in the GUEST classes? 

a. ) more opportunity In GUEST classes 37 . 2% 

b. ) same amount of opportunity as other classes 53.5% 

c. ) less opportunity in QUEST classes 9.3% 
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QUESTERS' PRE- & POST-ASSESSMENTS OF LEARNING — SUMMARY 

Competency Very Good Adequate Below Can ' t 

Good Average Judge 

Writing 

Pre- 13% 36% 37% 10% 3% 

Post- 24% 41% 32% 3% 

Speaking 

Pre- 10% 37% 37% 13% 2% 

Post- 14% 43% 35% 7% 



Mathematics 

Pre- 9% 25% 29% 22% 14% 

Post 17% 28% 35% 15% 5% 

Understanding Natural World 

Pre- 7/" 29% 39% 21% 4% 

Post- 11% 40% 41% 7% 

Understanding Society 

Pre- 7% 32% 41% 20% 

Post- 18% 42% 33% 7% 

Cultural Heritage 

Pre- 13% 37% 35% 13% 2% 

Post- 20% 45% 28% 4% 3% 

Ob jectivit> 

Pre- 19% 38% 29% 13% 1% 

Post- 24% 44% 27% 5% 5% 

S3lf-Esteom 

Pre- 25% 46% 22% 6% 

Post- 36% 45% 19% 

Responsibility to Community 

Pre- 19% 49% 30% 2% 

Post- 29% 48% 21% 4% 

Take Risk & Responsibility 

Pre- 22% 41% 32% 5Z 

Post- 37% 48% 19% 

Motivate Others 

Pre- 22% 51% 22% 5% 

Post- 21% 52% 21% 5% 

Leadership 

Pre- 6% 43% 33% 18% 

Post- 21% 43% 26% 7% 
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NON-QUESTER S' PRE- & POST-ASSESSMENTS OF LEARNING --SUMMARY 
Competency Very Good Adequate Below 



Good 



Can' 

Average Judge 



Writing 

Pre- 20% 44% 31% 5% 

Post- 23% 39% 33% 4% 1% 

Speaking 

P"- 12% 41% 35% 11% 1% 

Post- 13% 42% 35% 8% 2% 

Mathematics 

Pre- 10% 29% 33% 16% 12% 

Post 17% 26% 34% 16% 7% 

Understanding Natural World 

Pre- 12% 30% 40% 14% 4% 

Post- 10% 39% 42% 8% 1% 

Understanding Society 

Pre- 12% 37% 37% 14% 

Post- 17% 41% 33% 8% 1% 

Cultural Heritage 

Pre- 18% 31% 38% 12% 1% 

Post- 19% 45% 29% 6% 1% 

Objectivity 

Pre- 24% 45% 27% 4% 

Post- 21% 45% 26% 8% 5% 

Self-Esteem 

Pre- 37% 49% 11% 3% 

Post- 35% 44% 18% 3% 

Responsibility to Community 

Pre- 13% 59% 21% 7% 

Post- 28% 45% 22% 2% 3% 

Take Risk & Responsibility 

Pre- 31% 47% 20% 3% 

Post- 32% 47% 18% 32 

Motivate Others 

Pre- 17% 48% 27% 8% 

Post- 20% 52% 21% 5% 2% 

Leadership 

Pre- 10% 39% 31% 20% 

Post- 21% 42% 25% 8% 5% 
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COMPETENCY SURVEY 

FALL '86 - Given to incoming Frosh P3 
Pre-Test QUESTERS 

Please record your social security number in the Identification section of 
the ansv/er sheet. Your first response should be recorded at item #10. Your 
responses will be held in confidence 

For each of the following, use the following scale. 

A. I am very good at this , W^pir:veuu.Ct 

B. I am good at this 

C. My skills are adequate in this area 

D. Tm below average in this area 

£. I don't even know what this means 

COMMUNICATION SKILLS 



;l:>0o3 18. Speaking before others and ejcpressing vour own ideas. » I <Otfr"s< 

, /A/ 31.7 5^<V ^ 

I.Htt 19. Controlling my voic^ and body movements to convey a certain Impression. ^/ I ic^^v^ 

l-,Upo 20 Engaging in a discussion as both a speaker and a listener. SO^'^ "$^w^JL 

^,0(1 21. Speaking clearly and effectively In an extemporaneous situation.^'T" . ^ u)o^ 
, 3 X ;23.1 4lp.O 3lX)^U> 7/7 ^ 

ftOILp 22. Being proficient^in standard English usage (grammar, spelling, etc. ). ^Ttitifi. I k#Tt*^ 

//¥/ 3 23 Being logical and persuasive in arguments .c^,^^ .S* iCC^^ 
IQ.y VJ.? 3^^.^ 9,5^ ^^"^ 
24. Distinguishing opinion from fact. <ravvi£. ^a>iA^ 

as.? sx'i' To^ip ^l[o 

1 ((i>A3 25. Being able to develop a thesis into a coherent, unified essay or speech., tJ .7. wtft^ 

. 50.a ^/.3 1^.5 3.a ^ 

2iO(o^ Collecting, evaluating, using and correctly crediting primary andjsecondary sources. 

}.b al'O 6f.2 )i,5 ^.1 1*0 .i,^<n^ 
liO/l 27. Being able to use concrete and specific details to support and develop a central 

MATHEMATICS SKILLS 



nderstanding the uses and limits of descriptive statistics. »3 • | cU0mL 
. fl^ . oo . ^0'^ ^.0 ^,{JP 7,9 

J, T.L| Understanding the language, notation system and deductive nature of mathematics. y 

^ LI 56.:' 10.(fi 3/./ ¥S uxnos. 

0 Using a mathematical model. ,»! ^ _ 

Solvingjjroblems at the pre-calculus level. » '7 ^ 

7.7 as ^fx.l H'ff '^"^"^ 

Using^raphs.,|^ ^ ^ ^ 

Using^t^ee diagrams., r^^^^ />r.? ^^.XA.^ 
con. .Acting simpfe al gon t^s . . ^ ^ 

Using arithmetic and geometric sequences. > -7 T ^ • 
Understanding the concepts of theorgm. axiom, postulate and probabil ity.S«^ 





28. 




29. 




30. 




31. 




32. 




33. 


1937 


3/1. 


/MS 


35. 




36. 




37. 



(over) 
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For each of the following, use the following scale. 

A. I am very good at this 

B. I am good at this 

C. My skills are adequate in this area 

D. Tm below average in this area 

E. I don't even know what this means 

APPRECIATING PHYSICAL WELL-BEING 

38. Knowinq a sport that can keep me in shape the rest of my life. * ^ . 2.*J*«^ 

j.^U Being aware of stjress and some relaxation techniques to help manage stress. ^ ^ f/ 

].2/T ^^^"9 3"3re of my own levels of fitness, strength and flexibility. . | 

UNDERSTA NDING THE NATURAL WORLD 

1,730 Understanding and using the scientificmethod. #^ , Z. twcrwc. 

^7,0 /^/^ 3-^ 

/,73/ '^2. Evaluating s-.ientific research. /> i / , 

; ./-^^ f'^ ^'^ ^^'^ ^^'^ ^'^"^ 

A.O II ^3. Understanding the basic principles underlying natural phenomena. . i/ I 

J^,C_^^ Understanding the mterrelatedness of all things in nature and the cjmsequent 

interrelatedness of the sciences. ^ i „ n j b •» .^^ 

// -)o / ib. Understanding the interaction betv/een nature and human activities.^ 3 



Z9 js'.i 1^.3 

UNDERSTANDING SOCIETY 



46. Understanding the concept of "society" and its component parts. » S 2. w^vat 

/<vv7 .7 ^'^ 3/5 '{b.O Q,5 Lip 

I °'' • Understanding the major institution^ , in society, their interaction and their | uTt\UL 
effect on the individual. »H . v w 

, //./ 3^5, a ^76' 7/,/ 

Realizinq the influence of geography on a group of people and their socral ■<ruff»Ai. 
organization. , , cT . »oi«''i**- 

j, I I T 49. Understandina^economic principles and their social effects. ,, 3 SaA^iL 

-r,^ 33.3 5y,9 55.^ 

; //OV / 50. Understand'* n^^uropn beh^o^ and mo^iv^ion.^ 7*3 wx^vM. 

//7^^.^ 51. UnderJ^tandin^^t^ ^ . 3 uxtuA 

^xOCij Understandir^^he basic^ass^mptions^nd methods used in the social sciences. ,7 ^ouu^ 

J J7^ 53. Understanding the principles of political organization and their social effects. 

f.? If. 5 39,7 v. 5 
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For each of the following, usq the following scale- 

A, I am very good at this 

B, I am good at this 

C. My skills are adequate in this area 

D. Tm below average in this area 

E . I don't even know what this means 

McfiM UNDERSTANDING OUR CULTURAL HERITAGE 

///05 54- Understanding the historic development of Western civilization, 

, ^"^^^ n.f 3ti'0 hip 

ItU^o 55, Understanding how historic events produced the present and being able to make , o 
critical judgments of the present based on the past, Sa*nA. 

I /'s.jLL 56^ Having 5ome understanding of the visual arts, music, literature. * ^ s^^*^ 

15,1 '333 33. !> 

) iOlU Being tolerant or others' pastes and opinions* , | ScuwX 

li3^Lp Trying to answer some of the ^'eternal questions" that humans ask and being i j^^^ 

aware of some of the answers given to these questions, ' ' 



are of some of the answers given to tl 

15.7 5A7 %,0 

estioninq assumptions ana authorities 



3 



\t V"^/^ Questioning assumptions an^authorities and testing out the value system you 

have inherited. ^ So^****- 

^7.0 9,5 X/,,? 

OTHER SKILLS 

I 60. Being objective, especially in dealing with controversial issues. ,3 • vj^-sc 

I f\Cj/i 61. Knowing who you are and appreciating your value as a human b. mg, ^ J Sco^^^^c 
),)m> Feeding a sense of responsibility to the community. , | j b<]Dtu- 

],(^.\ \ 63. Developing ym^ Jeadershi^^skills. ^^^^ 

I \C.r, 64. Assuming responsibility and snowing a readiness to take risk. » 3 . 3 uxaa^ 

i^.i ^/.3 3''''7 
I 65. Motivating othe'r_people toward the accwlishment of a task.— ~- !>/"'i''' b ^ IjZItu^ 

,i5a Wanting to know purely for the sake of knowing. ^ \ f [j^-cu^J j njaUu 

V7i 3"^' ^^^'^ . f^ip 

/ y+ 67. Feeling clear about your own value system, rsa^.r^ 



POST TEST FOR QUESTERS 

In order to evaluate the education you receive in QUEST, we would like you to 
honestly answer these questions concerning your skills and abilities. 

For each of the following, use the following scale. Appendix F6 

A. I am very good at this 

8. I am good at this 

C. My skills are adequate in this area 

0. I'm below average in this area 

£. I don't even know what this means 

COMMUNICATION SKILLS 

18. Speakujg before others and expressing your awn ideas. 
18.6% 41.9% 30.2% 9.3% 

19 Controlling my voice and body movements to convey a certain impression 

9.3% 41.9% 39.5% 7.0% 2.3% 

20 Engaging in a discussion as both a speaker and a listener." 

16.3% 58.1% 18.6% 7.0% 

21. Speaking clearly and effectively in an extemporaneous situation. 

11.6% 27.9% 53.5% 7.0% 

22. Being proficient in standard English usage (grammar, spelling, etc ). 

27.9% 46.5% 16.3% 9.3% 
23 Being logical and persuasive in arguments. 
18.6% 27.9% 51.2% 2.3% 

24. Distinguishing opinion from fact. 

oc n . 23.3% 51.2% 25.5% . 

25. Being able to develop a thesis into a coherent, unified essay or speech. 

20.9% 34.9% 39.5% 4.7% 
d6 Collecting, evaluating, using and correctly crediting primary and secondary source 

27.9% 39.5% 32.6% 
27 Being able to use concrete and sp-^cific details to support and develop a central 
idea. 

23.3% 44.2% 32.6% 
MATHEMATICS SKILLS 



28 



A B C D - £ 

Understanding the uses and limits of descriptive statistics. 
„- 7.1% 31% 40.5% 14.3% 7.1% 

'^y- Understanding the language, notation system and deductive nature of mathematics. 
20.9% 25.6% 37.2% 16.3% 

30. Using a mathematical model . 

14.0% 25.6% 30.2% 20.9% 9.3% 

31. Solving problems at the pre-calculus level. 

25.6% 20.9% 23.3% 30.2% 

32. Using graphs. 

32.6% 37.2% 27.9% 2.3% 

33. Using tree diagrams. 

14.0% 27.9% 34.9% 11.6% 11.6% 

34. Constructing simple algorithms. 

il-6% 18.6% 34.9% 18.6% 16.3% 

35. Using arithmetic and geometric sequences. 

14.0% 39.5% 32.6% 14.0% 

36. Understanding the concepts of theorem, axiom, postulate and probability 

9.3% 20.9% 48.8% 14.0% 7.0% 

37. Recognizing that there are many mathematical techniques for problem solving. 

25.6% 30.2% 34.9% 9.3% 

(oveQl 



POST TEST FOR QUESTERS 

Appendix F7 

For each or the following, use the following scale* 

A. I am very good at this 

B. I am good at this 

C. My skills are adequate in this area 

D. I'm below average in this area 

E. I don*t even know what this means 



APPRECIATING PHYSICAL WELL-BEING 

A B C D E 

3fi. Knowing a sport that can keep me in shape the rest of my life. 

Z5.6% 48.8% 23.3% 2.3% 

39. Being aware of stress and some relaxation techniques to help manage stress. 

16.3% 44.2% 30.2% 9.3% 

40. Being aware of my own levels of fitness, strength and flexibility. 

20.9% 41.9% 34.9% 2.3% 

UNDERSTANDING THE NATURAL WORLD 

A B C D E 

^1. Understanding and using the scientific method. 

16.3% 37.2% 44.2% 2.3% 
42. Evaluating scientific research. 

14.0% 27.9% 46.5% 11.6% 
43* Understanding the basic principles underlying natural phenomena. 

9.3% 32.6% 44.2% 14.0% 
^4. Understanding the interrelatedness of all things in nature and the consequent 
interrelatedness of the sciences. 

7.1% 42.9% 42.9% 7.1% 

45. Understanding the interaction between nature and human activities. 
7.0% 60.5% 30.2% 2.3% 



UNDERSTANDING SOCIETY 

A B C D E 

46. Understanding the concept of "society" and its component parts. 

27.9% 37.2% 32*6% 2.3% 

47. Understanding the major institutions in society, their interaction and their 
effect on the individual. 

18.6% 46.5% 32.6% 2.3% 

48. Realizing the influence of geography on a group of people and their social 
organization. 

18.6% 53.5% 25.6% 2.3% 

49. Understanding economic principles and their social effects. 

18.5% 20.9% 51.2% 9.3% 

50. Understanding human behavior and motivation. 

27.9% 51.2% 15.3%. 4.7% 

51. Understanding the social impact of technology. 

11.6% 53.5% 25.6% 9.3% 

52. Understanding the basic assumptions and methods used in the social sciences. 

11.6% 46.5% 37.2% 4.7% 

53. Understanding the principles of political organization and their social effects. 

/.0% 27.9% 44.2% 20.9% 



POST TEST FOR QUESTFRS 

Appendix 

For each of the following, use the following scale. 

A. I am very good at this 

8. I am good at this 

C. My skills are adequate in this area 

D. I'm below average in this area 

E . I don't even know what this means 



UNDERSTANDING OUR CULTURAL HERITAGE 

r. A B C D E 

54. Understanding the historic development of Western civilization. 

23.8% 42.9% 23.8% 9.5% 

55. Understanding how historic events produced the present and being able to make 
critical judgments of the present based on the past. 

19.0% 42.9% 35.7% 2.4% 

56. Having some understanding of the visual arts, music, literature 

16.7% 59.5% 19.0% 4.8% 

57. Being tolerant of others' tastes and opinions. 

33.3% 47.6% 16.7% 2.4% 
.58. Trying to answer some of the "eternal questions" that humans ask and being 
aware of some of the answers given to these questions. 
9.5% 40.5% 45.2% 2.4% 2.4% 

59. Questioning assumptions and authorities and testing out the value s/stem you 
have inherited. 

19.0% 42.9% 33.3% 4.8% 

OTHER SKILLS 

60. Being'^objective, ^especial ly^in dealing'^with controversial issues. 

24.0% 43.9% 26.8% 4.9% 
01. Knowing who you are and appreclat -g your value as a human being. 
35.7% 45.2% 19.0 

62. Feeling a sense of responsibility to the community. 

28.6% 47.6% 21.4% 2.4% 

63. Developing your leadership skills. 

21.4% 42.9% 26.2% 7.1% 2".4% 

64. Assuming responsibility and showing a readiness to take risk. 

33.3% 47.6% 19.0% 

65. Motivating other people toward the accomplishment of a task. 

21.4% 52.4% 21.4% 4.8% 
60. Wanting to know purely for the sake of knowing. 

28.6% 38.1% 31.0% 2.4% 2.4% 

67. Feeling clear about your own value system. 

38.1% 38.1;. 21.4% 2.4% 



COMPETENCY SURVEY ^ ^ * 

FALL '86 - Given to incoming Frosh ^ 
Pre-Test Non-QUESTERS ^9 

Please record your social security number in the Identiciaticn section of 
the answer sheet* Your first response should be recorded at item //lO. Your 
i«esponses will be held in confidence* 

For each of the following, use the following scale. 

A. I am very good at this 

B. I am good at this 

C. My skills are adequate in this area 

D. Tm below average in this area 

E. I don't even know what this means 



MtA\' COMMUN I CATION SKILLS 

h^^^ 18. Speakina before others and expressing your own ideas. 

, :)C,/ '35 J ^Sl 11,3 . . 

lU? 19. Controlling my voice and bo(ly movements to convey a certain impression. 

iXl d^^l ^1 ^0 

',Xi5 2n Engaging in a discussion as both a speaker and a listener. 

1 Qll 21. Speaking clearly and effectively in an extemporaneous situation. 

]} '% 3^L>o ^ — 

\ /c2T Beifto^^^'icient in stan'darb usage (grammar, spelling, etc.). 

23 Being logical and' persuasive in arguments. 

IZX ,5X[ . J?. 3, /.^ 

I r^-)/r 24. DistiDjguishing opinion from fact. 

I ^^^^ 25. Being able to develop a thesis into a coherent, unified essay or speech. 

I. J Ir 26 Collecting, evaluating, using and correctly crediting primary and secondary sources. 

' 15,1 37J H0,0 7,1 

I, Being able to use concrete and specific details to support and develop a central 

MATHEMATICS SKILLS 

) 28. Understanding the uses and limits of descriptive statistics. 

^ 00 7^' '^I'Q ^^'0 /'.3 a7 

\ t L\ < 29. Understanding tne language, notation system and deductive nature of mathematics. 
1 30. Using a mathematical model. ^ 

^ 4. a \x7 

I 31, Solving problems at tne pre-caiculus level. ^ 

Ji;.'\ 25,') 3t-S 25Sl t-S 

1,1S^32. Using grapns. , _ 

Q K/r 33. Using tree diagrams. , ^ - i , r# 

'] ^"^M^- Constructing simple algorithms. ^ 

L M -''"^ H--^-+. -'^'^ "^^'-^ 

/ 35. Using arithmetic and geometric sequences. , 

36. Understanding the ctKijcegts of theorem, axiom, postulate and probability. 
I '^^^ Recognizing that there are many mathematical techniques for problem solving. 

(over) 
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For each of the following, use the following scale. 

A. I am very vjood at this 

B. I am good at this 

C. My skills are adequate in this area 

D. I'm below average in this area 

E. I don't even know what this means 



/\/\Ef\Al A PPRECIATING PHYSICAL WELL-BEING 
hOH-X 38. Knowina a sport that can keep me in shape the rest of my life. 

1 rCfC, /.3.3 /f).5 /5;5 

|,t M B^ng^aware^^ stress £nd som^glaxation techniques to help manage, sxress. 

.9^^ 40. Being aware of' my own' levels of fitness, strength and flexibility. 





41. 




42. 


i.ni 


43. 




4/1. 




45. 



UNDERSTA NDING THE NATURAL WORLD 

nderstandinq ajid using the scientific methc 



ig natural phenomena. 

lings in nature and the consequent 



UNDERSTANDING SOCIETY 

46. Understanding the concept^of "society" and its component parts. 

iiT / I ^'^ Understanding the major institutions in society, their interaction and their 
effect on the individual. ^ 

. so .0 ^^'^ 3^"^ M.3 

li 1 ol / Realizing the influence of geography on a group of people and their social 

organization.^ , _ 

l,iL Understanding economic Drinci pies and their social effects. 

],t>jrr Understanding human behavior and motivation. 

/. 3.brJL 51. Understanding tge sociaj impact g.r technology. 

'} 703 5.?. Understanding the ba|ic assumptions and methods used in the social sciences. 

I r.i^ ^'w .^-^ 'J^X 'uYi'X 

lul ^ 53. Understanding thp principles of political organization and their social effec 



nderstanding the principles of pol.i- 
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For each of the following, use the following scale. 

A. I am very good at this 

B. I am good at this 

C. My skills are adequate in this area 

D. I'm below average in this area 

E . I don't even know what this means 

/M £/\A^^ "^^^^^^^^°''^^ CULTURAL HERITA6E 

"y#75!X 54» Under^anding the historic development of Western civilization- 

/5.7 3.5.9 ^^'i :^*S 

Understanding how historic events produced the present and being able to make 
critical judgments of the preseaj; based on the past* 

an 25.% in-^s M 

avinq some understanding of the 





54. 




55. 




56. 


.970. 


57. 


l.iTi 


G8 


1.437 


59. 



Having some understanding of the^visual arts, music, literature* 

r^' tastes ^and opinions* 



ieing tolerant of others' tastes 

Trying to answer some of the "eternal questions" that humans ask and being 



av;are of some of the answers given to these 

ii5 3£io, I/. 3 

Questioning assumptions and authorities and 
have inherited. ^ , ./ 

5i.O Vc\F /4 



questions . 
testing out the value system you 



OTHER SKILLS 



) 1/4- 60. Being objective, especially in dealing with controversial issues. 

,Y/^ 6L Knowing who you are and appreciating your value as a human being. 

I 62. Feel'inq a sense of responsibil'ity to the community. 

hi-iX' De^y^opinyo^r le^atehip skills 

CjUii 64. Assuming responsibil i^ and show^ing a readiness to take risk, 

j.o^tfy Moti^atinc|^ot|^er peopl^ towai^^e accomplishment of a task. 

" " Jantir 



iSCO wanting to know purelv for the sake oi knowing. 

^ ^ 5^.0 J?.J^ 

i V/* S ^7. Feeling clear about your own value system. 

^ U3 35a A), 5 



/ 
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t-il/C-n 77.' :5 :>//-! 1 J '.w.cA ■ .il/i/^) -^(_(e'i7- . 

For each of the following, use the following scale. 



A. I am very good at this 

B. I am good at this 

C. My skills are adequate in this area 

D. I'm below average in this area 

E. I don't even know what this means 



— COMMUNICATION SKILLS 



/i 'J^^y 18. Speaking before others and expressing your own ideas. c 2 

, ^. ^ l(p,5 45.1 :^,5 //A 

If j-^D 19. Controlling my voice and body movements to convey a certain impression, j 3 ^c'cH^ 

/,.2/l 20 Engaging in a discussion as both a speaker and a listener. Sct^ , 

l,[slU ^1. Speaking clearly and pffectively in an extemporaneous situation. 1 

1 ,1 ^L- 22. Being proficient in standard English usage (grammar, spelling, etc ) Sco-^ 

1,07 5 24. Distinguishing opinion from fact.' , 

. sGu^ 

/, 5-6' 25. Being able to develop a thesis into a coherent, unified essay or speech • I 

/,//'/ 26 Collecting, evaluating, u^'ng and correctly crediting primary and secondary sources. 

'../7 / '^'^^"^ able to use concrete and specific details to support and develop a central 

%5 33.5 J?^ sa.ot 



MATHEMATICS SKILLS 





28. 




29. 




30. 




31. 




32. 




33. 


ci^.iaa 3/1. 


/.r:s7 


35. 




36. 


\.vs% 


37. 



tiderstanding the uses and limits of descriptive statistics.S^^*^ 

_5.y 3^,6 ^^.f '75- 

^y. Understanding the language, notation system and deductive nature of mathematics . jcu-ml 



u^iiiy a Ilia Liiciiia 1 1 La I IllUUet. . - 

15.0 3SX J^.S 9.(f '( 

Solving problems at the pre-calculus level. 

:i(^.c /.f.7 Zi.S' 30./ J?'^ -.3 

Using graphs. 
Using tree diagrams* 

i3.0 Xi" 55.5 /^-^ .3 

Constructing simple algorithms. , 

lit 1 7./ 35,0 ?bl /5f "7 

Using anthmetic Sno geometnc sequences. 
Understanding the concepts of theorem, axiom, p 
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For each of the following, use the following scale. 

A. I am very good at this 

B. I am good at this 

C. My skills are adequate in this area 

D. Tm below average in this area 

E. I don*t even know what this means 

APPRECIATING PHYSICAL WELL-BEING 

38. Knowing a sport that can keep me in shape the rest of my life. S^^^ 

23.(f 1 1 

I '^hTj 29. Being aware of stress and some^relaxation techniques to help manage stress. 

''^ J7,/ %5 9.f q4 ' '^^-^-^ 

\,y^S( A&. Being aware of my own levels of fitness, strength and flexibility. 

' ' QO,-h US 553 4^.9 ,3 

UNDERS TANDING THE NATURAL WO RLD 
i.^Ol ''1- Understanding and using the scientific method. '1 

i5,f ^5.'7 3,^ ^.^ 

\iioJls ^2. Evaluating scientific research. ^ 

1x2. y?.Lp ^.s i^ip , . , , 7 

/ yC/ Understanding the basic principles underlying natural phenomena.'- 

' M 30,1 HV 

)OtJL Understanding the interrelatedness of all things in nature and the consequent 

interrelatedness of the sciences. .n 

I 37^ Understanding the interaction between nature and human activities. 

UNDERSTANDING SOCIETY 

I i^U 46. Understanding the concept of "society" and its component parts. / 2- 

'''^^ 2b.O 514 51.1 ^.9 

. ^ 47. Understanding the major institutions in society, their interaction and their 

effect on the individual. , , ,2- 

/7// %:b 3c-ri z'f J?."/- , . . 

I, Idl Realizing the influence of geography on a group of people and theit soeial 

organization. ^ , ^ ocz^^ 

, /Z/ 52'0 2b.O +.9 ^ ^ . _ 

49. Understanding economic principles and their social effects. 

17/1 30.5 V.y . ^- 

I 5-. Understanding^human bdhavior and motivation, i 

^'^fr, m /45 Z.3 

|i3/J 51. Understan^^^the^Cjdl ^^^^^ of^te^hnology. 

I vl/n 5? Understanding the basic assumptions 'and methods used in the social sciences. 
VOi Unclerstanding the pnnciples^of political organization and their social effects. 

''^^^ S.l %D ^IF] 2^.0 ^'f Sc^«^ 
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* 

For each of the following, use the following scale. 

A. I am very good at this 

B. I am good at this 

C. My skills are adequate in this area 

D. I'm below average in this area 

E . I don't even know what this means / / . 

M£A.\J )- 

~ ■ - HJNDERSTANDING OUR CULTURAL HERITAGE / " - ^ y •( 

li'li 7 54. Understanding the historic development of Western civilization 

i^^cr ^'^ ^"^^ 1^'^ 

^AD 55. Understanding how iiistoric events produced the present and being able to make 
critical judgments ^ tte present based on_the past. ,c( 

Havi^ some understanding of the visua^ arts, music, literature. 

,9^3 Being tolemif'of oSers' ta3?e"?and opin.ions. 

S)S %n /5.f* 5,0 sc^^ 
I , 5j5 Trying to answer sane of the "eternal questions" that humans ask and being 

aware of some of the answers given to these questions. S^i<Z 

i-z-^c.^ J'?- -^'^ "^'^ ^'^ 

/,3»^_> Questioning assumptions and authorities and testing out the value system you 
have inherited- ^ i 

g.Z S^.? ^5.3 5,0 .2.^ 

OTHER SKILLS 





60. 




f.l. 


1,075 


62. 




63. 


M 


64. 




65. 


1, 150 


Go. 


,%1 


f7. 



Dciiiy uujettive, especiany in aeanng with controversial issues. / ) i. J c'o^ 

Knowing who you are and appreciating your value as a human being. ' u."^^->a/ 

f?.3 Q.5 y 
Feeling a sense cf responsibility to the community. <^ 
71.5 fSO 23,3 a.5 2.5 

Developing your leadership skills. . "K 

av.? Hin . -^.0 7.5 5.0 

Assumng responsibij i ty and showing a readiness to take risk, ^^o/ 
Motivating other people toward the accomplishment of a task. , 

ao.O 51,1 aCK 5.0 j;i.5 

Wanting to know purely for the sake of knowina. / / „ a a 
5C',} 2.5 P.S ' ^S^artA^ 
Feeling clear about your own value svstem. 

56,7 37,5 20.2 i.S '^.S • ^ ■-■•'•■^ 
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- Attendance of Community of Learning Events for 1986-87 

Appendix Gl 



Sign-ups for events: 

Dec. 9 Norman Luboff Choir (Amateur Musical Club) - 5 tickets, 2 
signed up, 2 gave away, 1 not used. 

Dec. 5-14 An Old Fashioned Melodrama (Peoria Players) - 8 
tickets, 5 used, 3 to Bobbie Wittmer. 

Jan. 23 Cambridge Buskers (Subscription Series) - 10 tickets, 3 
used, 7 to Bobbie Wittmer 

Jan. 27 Biloxi Blues (Br^ Jway Theater League) - 8 tickets, 7 
signed up, 1 not used. 

Jan. 30-Feb. 8 (Peoria Players) Forty Carats - 8 tickets, 6 used, 
2 to Bobbie Wittmer. 

Feb. 7 Peoria Symphony - 17 tickets, 17 used. 

Feb. 10 Amherst Sax. Quartet (Student Programming Board) - 10 
tickers, 3 used, 7 to Bobbie Wittmer. 

Mar. 5 On the 20th Century (Broadway Theater League) - 8 tickets, 
8 used. 

•» 

Mar. 6 Hungarian St. Folk Ensemble (Amateur Musical League) - 5 
tickets, 5 used^d by non-QUESTer) . 

Mar. 13-22 Give My Regard To Broadway (Broadway Theater League) - 
8 tickets, 6 used, 2 to Bobbie Wittmer. 

Mar. 27 Newport Jazz Festival All-Stars (SubscrijJtion Series) - 
10 tickets, 8 used, 2 to Bobbie Wittmer. 

Mar. 28 Peoria Sym. "Moran and Thompson" - 15 tickets, 10 used, 2 
to Bobbie Witrmer. 

Apr. 11 Tosca - 10 tickets, 10 used. 

Apr. 15 Tom DeLuca (Student Programming Board) - 10 tickets, 10 
used. 

Apr. 23 CAN CAN (Broadway Theater League) - 8 tickets, 8 used. 

May 5 Peoria Chiefs - 20 tickets, 16 used, 4 returned to Bobbie 
* Wittmer. 

May 5 Peoria Sym. (Jonathan Shames, Pianist) - 17 tickets, 2 
used, 15 to Bobbie Wittmer. 

May 1-10 Amadeus (Peori.i Players) - 8 tickets, 8 used. 
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Community of Learning Report for 1987-88 
FIRST SEMESTER: 

n uu. "Regency" (PAC) - 30 tickets: 27 used, 3 given to 

Bobbie V/ittmer. 

Sept. 12 "The Sound of Music" (Civic Center) - 35 tickets: 
all used. 

Sept. 11-20 "Mame" (Peoria Players Theatre) - 10 tickets: 9 
used, 1 given to Bobbie Wittmer. 

Oct. 2 "Cats" (Civic Center) - 14 tickets given away bv 
drawing: all used. 

Oct. 2 "Maynard Ferguson and High Voltage" (Subscription 
Series - PAC) - 8 tickets: 7 used, 1 given to Bobbie Wittmer. 

Oct. 4 "Prairie Wind Ensemble" (PAC) - 10 tickets: all used. 

Oct. 16-25 "You Can't Tak- It With You" (Peoria Players 
Theatre) - 10 tickets: 8 used, 2 given to Bobbie Wittmer. 

Oct. 30 "Chicago Jazz Quintet" (PAC) - 30 tickets: 17 used, 
13 given to Bobbie Wittmer. 

Nov. 6 "The Buffalo Shufflers" (PAC) - 8 tickets: 5 used, 3 
given to Bo.jie Wittmer. 

Nov. 7 "Lucia Di Lamme rmoo r " (Peoria Civic Opera) - 11 
tickets: all used. 

Nov. 10 "Majestic Beethoven Ninth" (Peoria Symphony 
Orchestra) - 10 tickets: 9 used, 1 given to Bobbie Wittmer. 

Nov. 13 "Stephen Robinson/Classical Guitarist" (PAC) - 8 
tickets: all used. 

Nov. 25 "La Cage Aux Follies" (Broadway Theatre Series) - 8 
tickets: all used. 

Dec. 4 "Philharmonic Chorale" (PAC) - 20 tickets: 7 used, 13 
given to Bobbie Wittmer. 

Dec. 5 "The Kingston Trio" (PAC) ^ 8 tickets: all used. 

Dec. 6 "Prairie Wind Ensemble" (PAC) - 10 tickets: 2 used, 8 
given to Bobbie Wittmer. 
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Dec. 4-13 "Stop the World - I Want To Get Off" (Peoria 
Players Theatre) - 10 tickets: 6 used, 4 given to Bobbie Wittmer. 



SECOND SEMESTER: 

Jan. 22 "Chinese Golden Dragon Acrobats and Magicians" (PAC) 
- 8 tickets: 4 used, 4 given to Bobbie Wittmer. 

Feb. 5 "First Annual Facul t y/Sta ff /Student Talent Show" 
(PAC) - 10 tickets: all used. 

Feb. 6 "Peoria Symphony Orchestra" (Civic Center Theatre) - 
10 tickets: all used. 

Jan. 29-Feb. 7 "Agnes of God" (Peovia Players Theatre) - 10 
tickets: all used. 

Feb. 12 "Joseph Holmes Dance Theatre" (PAC) - 8 tickets: all 

used . 

Feb. U "Barber of Seville" (Peoria Civic Center) - 6 

tickets: 3 used, 3 no-shows. 

March 4 "The Night Thoreau Spent in Jail" (PAC) - 8 tickets: 
all used. 

March 5 "Rig River" (Broadway Theatre Series) •- 8 tickets: 6 
used by QUESTers and 2 used by teachers. 

March 10 "Prairie Wind Ensemble" (PAC).- 10 tickets: 4 used, 
6 given to Bobbie Wittmer. 

March 11 "The 1940's Radio Hour" (PAC) - 8 tickets: all 

u sed . 

March 11-20 "Cole" (Peoria Players Theatre) - 10 tickets: 
all used. 

March 25 "Tom Deluca" (PAC) - 30 tickets: 26 used, 4 given 
to Bobbie Wittmer. 

April 8 "1964 as the Beattles" (PAC) - 30 tickets: all used. 
April 16 "Faust" (Peoria Civic Opera) - 10 tickets: all 

used . 

April 29 "Greater Tuna" (PAC) -^8 tickets: all used. 
May 4 "I'm Not Rappaport" (Broadway Theatre Series) - 8 
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tickets: all used. 

to BollleVtllll:'' ''''' - given' 

used.^^^ ^ "Indianapolis Ballet Theatre" (PAC) - 8 tickets: all 

10 ^."^y/-15 "Jesus Christ Superstar" (Peoria Players Theatre) - 
10 tickets: 7 used, 3 given to Bobbie Wittmer. ^^eatre) 
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